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Chapter One: Introduction 

1.1. Introduction 

The main goal of this chapter is to provide an overview of the main terms of concern to the 

research including a description of the listening skill, media literacy, personality traits such 

as, self-efficacy, critical thinking and motivation. It also includes the definition of the key 

terms, statement of the problem, significance of the study, limitations and delimitations, 

research questions and hypotheses. 

1.2. Listening 

Listening is age old. It has always been a crucial part of interaction. It is not just hearing the 

other side, but through the message, having an agreement or giving the right answer with 

the aid of grammatical and pragmatic knowledge understanding the speakers’ accent or 

pronunciation, grammar, vocabulary, and grasping meaning (Yavuz, Degirmenci, Akyuz, 

Yılmaz & Celik, 2015). 

      Listening is one of the most vital and pivotal skills in language. Listening enables 

language learners to receive input and facilitates the emergence of other language skills 

(Vandergrift & Goh, 2012). Until recently, it was unjustly neglected by researchers and 

educational administrators, and it was considered as a passive skill (Khalili Sabet & 

Mahsefat, 2012). It has gradually become more significant in the language curriculum over 

the last five decades (Vandergrift & Goh, 2012). Nowadays, ideas, views and trends to 



Today, in both EFL classrooms and SLA 

research, it is regarded as much more important than ever before (Pourhossein Gilakjani & 

Ahmadi, 2011).This change is a huge development in the views about listening, so it is the 

right time for language educators to rethink how they teach listening (Vandergrift & Goh, 

2012). 

There is a key role for listening in daily communication and language learning 

 Rubin, 1994) because it provides input for 

listeners (Rost, 1994),  and it may be "the most basic language skill" (Oxford, 1993, p. 205) 

because any learning simply cannot begin without understanding input at the right level. 

Although the development of the listening skill has always been of great importance to 

language teachers, there is no agreed definition for it (Attarzadea & Farahani, 2014). 

According to Gou and Wills (2006), listening comprehension is the ability including the 

simultaneous understanding and recognizing of the interlocutor’s pronunciation or accent, 

vocabulary and grammar, and meaning comprehension interactively and non-interactively. 

Gary (1975) is of the opinion that giving priority to listening comprehension, especially in 

the early stages of learning English as FL/SL, has cognitive efficiency, and affective 

advantages. Listening comprehension received little attention compared to the other three 

skills (i.e., reading, writing, and speaking) until recent years (Attarzadea & Farahani, 2014). 

That is why Nunan (1997) calls it the Cinderella skill in second language learning. 

       One of the influential factors in English language teaching in general and the listening 

skill in particular is media literacy. Plastina (2013) points out that the rapid increase in the 

development of new technologies has paved the way for multimodal representations of 



knowledge and content. In today’s society, factors such as the growth of informational and 

communicational technology, the advent of mass media and new educational policies have 

made media literacy a focus of research (Bektas, 2009). Buckinghum (2005) asserts that 

media literacy is a highly multifaceted and often debated term; his definition of media 

literacy is based on the definition of Ofcom (an institute in the UK) as “the ability to 

evaluate, understand and create communications in different context and refers to both 

older media channels such as television, radio, print media and new media such as the 

internet, mobile cell-phones and video games” (p. 3). 

 With the accelerated development of technology and proliferation of new digital 

media, the internet and personal computers, the main question crossing the mind of 

researchers and educational administrators is the interaction between these media and old 

media, in which print, audio-visual media, television, videocassette recorder and the like 

dominated communication. The users of both old and new media need various kinds of 

literacy. These people surely need traditional literacy, for which learners require at least a 

simple and basic level of reading and writing, and yet it is used by people around the world 

(Adoni & Nossek, 2001). For example, a research by Nossek, Adoni and Nimrod (2015) 

showed that print media are still an important component of the new communication 

environment among European audiences. The second type of literacy is media literacy. This 

type of literacy is needed as a result of exposure to audiovisual media. It is based on the 

knowledge of, and familiarity with, the dominant conventions and genres of these media. 

The third and newest type of literacy is new media literacy.  The use of new technologies 

call for new media literacy: it integrates traditional media literacy with new elements of 

basic computer technology expertise coupled with interactive communication skills. Basic 



knowledge of English is an essential requirement for using new media technologies. This 

new literacy constitutes a prerequisite for the utilization of the latest digital technologies 

(Adoni & Nossek, 2001). 

       Bektas (2009) argues that the aim of media literacy in education is to gain the ability of 

comprehending some of the strange features, needs and problems of media, and to lead 

students towards independent critical analyses of the roles of the media in today’s and 

tomorrow’s societies, and to enable them to notice the unavoidable dangers of manipulation 

and bias through the media. He maintains that media literacy is concerned with helping 

students to develop an informal and critical understanding of the nature of mass media, the 

techniques used by them and the impact of these techniques. The goal of media literacy is 

also to provide students with the ability to create media products. Any language institute 

tries to make language teaching and learning more flexible and students’ learning more 

individual and more autonomous. Therefore, they are trying to use technologies such as 

computers, cell phones, etc. to break the constraints of space, time and conditions in 

learning (Bektas, 2009). 

      One of the major and basic skills in language acquisition and learning is listening. It is 

not only a key skill in language and communication, but also a channel through which a 

new language can be received and turned into intake (Brett, 1997). Computer and web 

technologies have certain features in terms of their flexibility and variety of content, 

approach and media, which provide a solid basis and platform for acquiring and learning 

listening because the integration of web-based CALL helps learners’ learning of listening 

not to be restricted by time, space, content, and environment. Today, a large number of 



students have access to web-based listening and have a wide range of learning 

opportunities. Web-based listening allows students to practice listening in a simulated and 

concrete learning environment (Chen & Zhang, 2011).

      The second factor which can be essential in language learning, especially in listening, is 

self-efficacy. Bandura (1997) states that success in language learning, in general, and 

listening, in particular, may not be related only to the strategies students apply, type of 

instruction they receive or the skills they acquire or learn. Other internal factors like the 

internal feeling of confidence can have impact on learning achievement. One variable 

which has received noticeable attention in this regard is self-efficacy or beliefs in one’s 

capabilities to organize and perform the courses of action needed to produce given 

attainments” (Bandura, 1997, p. 3). The relevant literature shows that self-efficacy can 

guarantee academic performance (Mills, Pajares & Herron, 2006). Self-efficacy is also 

related to lower anxiety levels (Meece, Wigfield & Eccles, 1990). Elias, Mahyuddin, 

Noordin, Abdullah and Roslan (2009) studied the relationship between self-efficacy 

perceptions of low-performing learners and their skills of learning foreign languages. The 

results showed that low-performing learners had low self-efficacy at learning foreign 

languages. 

      Another factor which is important for listening is critical thinking. Wood (2002) asserts 

that according to critical thinking theorists, critical thinking is an important way through 

which teachers can let learners decide, plan and use their potential ability. They are able to 

use the process of logical thinking to accept or reject hypotheses, to perceive what is true 

and what is false, and distinguish facts from opinions. Critical thinking guides students to 



think logically, manipulate proof and, therefore, open previously concealed ideas for them. 

For these reasons, critical thinking has received considerable attention in SLA. Regarding 

listening improvement, Kamali and Fahim (2011) claim that listening and critical thinking 

go hand in hand. It is essential that listeners be capable of analyzing speakers and the 

setting to critically judge the interlocutor's intention. What is worth mentioning is that by 

developing students' ability in critical evaluation, we may improve their listening skill. 

       Still another factor is motivation. It is the main determinant of second or foreign 

language learning achievement. Language cannot be taught effectively if teachers do not 

understand the relationship between motivation and its impact on language learning. 

Passion is the core of motivation, which relates to a person's intrinsic goals and desires. 

Successful learners know their preferences, their strengths and weaknesses, and efficiently 

employ strengths and compensate for weaknesses. Successful language learning is 

connected to learners’ passion (Carrió-Pastor, Mestre Mestre, 2014). Gardner (1999) points 

out that motivation is responsible for achievement in second language learning and 

teaching. Carrio-Pastor and Mestre Mestre (2014) define motivation as the different 

purposes that are part of the goals to learn a second language. Motivation can be divided 

into two basic kinds: instrumental and integrative. Instrumental motivation underlies the 

goal to reach some economic or social benefits through second language success, so it 

refers to more operational reasons for language learning. Students’ positive attitudes 

towards native speakers of the target language and the desire to integrate into the target 

language community describe integrative motivation. Mohammadzadeh Vijeh (2014) 

argues that the first spark to set the second language learning in motion is provided by 

motivation, and it also maintains the long and sometimes boring process by providing more 



stimulus for learners. So it has been found that motivation noticeably affects second 

language learning. Gardner and Lambert (1972) claim that although a large proportion of 

individual differences in language learning achievement is related to aptitude, motivational 

factors can play even a more important role. They also believe that motivation is a 

significant element which directly affects students’ achievement.  

      In Iran, traditional English education placed an emphasis on reading. The ultimate goal 

was to cultivate learners’ abilities in reading and translating materials written in English. 

Most teachers in high schools and universities implemented the grammar translation 

method in the classroom to meet the expectations of English teaching syllabus. But 

nowadays, due to the vital role of English in communicating with other nations and the 

essential use of new technologies and the significant role of English in education, the goal 

of teaching has shifted from linguistic competence to communicative competence. In this 

new view, the crucial role of listening is more significant than other language skills. Based 

on the studies discussed above, new media literacy, critical thinking, motivation and self-

efficacy beliefs appear to be four significant variables related to EFL learners’ language 

learning, especially their listening. Therefore, this study examines the relationships between 

each of these variables and the listening comprehension of Iranian EFL learners. 

1.3. Definition of the key terms: 

In this study, the key terms are defined as follows: 

Listening: Rost (2002) holds that “listening comprehension is the process of relating 

language to concepts in one’s memory and to references in the real world” (p. 59). He 



explains in detail the neurological, linguistic, pragmatic, and psycholinguistic processes 

included in the comprehension of speech. In this study, listening was measured by using 

TOEFL Listening: Lecture 1 test.  

Media Literacy: Jolls (2008) refers to media literacy as the ability to access, select and 

choose, evaluate, and create media in different forms. A more comprehensive definition is 

offered by CML’s Media Lit Kit™ (an institute for media literacy); it defines media 

literacy as an approach to education in the 21st century which provides a framework to 

access, analyze, evaluate, interpret and create personal meaning of messages from 

thousands of verbal and visual symbols people take in everyday through television, radio, 

computers, printed media such as book magazines and newspapers. Media literacy provides 

an opportunity for participation by making use of messages in different forms from print to 

video to the internet. Media literacy has to do with the role of media in society as well as 

the necessary skills of self-expression and inquiry essential for citizens of a democracy 

(Jolls, 2008). In this study, media literacy was measured by using a Chinese-version MLSS 

(Media Literacy Self- assessment Scale) questionnaire, including the subscales of media 

application skills, learning with media, and attitudes toward media. 

Motivation: Gardner (1985, p.10) refers to motivation as the extent to which learners work 

or strive to learn language because of a desire to do so and the satisfaction experienced in 

this activity. In this study, motivation was measured by administering the English 

Language Comprehension Motivation Scale (ELCMS) questionnaire, which was developed 

by Hsu (2006) from Chang’s (2001) Intrinsic Motivation Orientation Scale. 



Self-efficacy: Oxford and Shearin (1994) define the concept of self-efficacy as “an 

expanded view of expectancy which came from social cognition theory” (p.21). They 

describe the term as “one’s judgment of how well one can execute courses of action needed 

to deal with prospective situations” (p.21). Bandura (1977) asserts that self-efficacy refers 

to “beliefs in one’s capability to organize and execute the courses of action required to 

manage prospective situations" (p. 2). In this study, self-efficacy was measured by 

administering a questionnaire on EFL learners’ self-efficacy and listening comprehension 

designed by Rahimi and Abedini (2009). This questionnaire was constructed based on three 

questionnaires of Beliefs About Language Learning (BALLI) developed by Hortwiz (1985), 

Persian Adaptation of the General Self-efficacy Scale constructed by Nezami, Schwarzer 

and Jerusalem (1996) and Morgan-Links Student Efficacy Scale (MJSES) made by Jinks 

and Morgan (1999). 

Critical thinking: Astleitner (2007) points out that critical thinking is a higher-order 

thinking skill which involves assessing arguments; it is a determined, self-regulatory 

judgment which ends in interpretation, analysis, evaluation, and inference. In this study, 

critical thinking was measured by using the Critical Thinking questionnaire adapted from 

Naieni (2005). The scale was originally developed by Honey (2000). This questionnaire 

was improved and adjusted for Iranian EFL learners.

1.4. Statement of the problem  

The listening skill has unique features such as enjoying non-written language, redundancy, 

being transitory and so on (Khalili Sabet & Mahsefat, 2012), which make it more difficult 



for learning. In spite of its importance in education and communication, in many outer 

circle countries (countries in which English is learned as foreign language) such as EFL 

contexts, reading and writing are emphasized and listening, to a large extent, is overlooked 

(Gowhary, Pourhalashi, Jamalinesari & Azizifar, 2015). Therefore, there are serious 

problems in such contexts for learners in communicating with others and using English for 

aural- oral communication. Ashinida (2012) argues that lack of interest to participate 

actively in learning is among the problems faced by the students. Foreign language learning 

is based on textbooks and is teacher-centered, and this can make students lose their interest 

and become passive learners, thus making learning a one-way and boring process (Aladdin, 

2012). Therefore, in order to overcome this problem, media and technologies such as 

computers, mobile cell-phones, video games and other new technologies for using web 2.0 

(web 2.0 is the term given to describe a second generation of the World Wide Web) 

application intervention are utilized in developing teaching materials (Shabudin, Aisyah, 

Darusc, & Mimiko, 2014). Also, lack of available authentic materials is another problem in 

EFL contexts, which can be provided by media and technologies. In order to use these 

technologies, learners need media literacy. This motivated us to focus on the relationship 

between media literacy and the listening skill in Iran. In addition, Nour Mohammadi and 

Zare (2015) believe that Iranian EFL   learners are not effectively familiar with the idea of 

critical thinking, and its prominent role is usually ignored by the educational system. 

Therefore, it is essential to consider critical thinking seriously in educational environments. 

On the other hand, many clever students fail to overcome problems in their learning 

without knowing that the main cause of their failure is low self-efficacy, which affects their 

performance. Therefore, this means that researchers need to pay more attention to self –



efficacy. Finally, motivation is concerned with energy, direction and persistence (Deci & 

Ryan, 2000). Lack of motivation can direct people to failure. Therefore, with regard to its 

prominent role in education, especially in language listening, it is necessary to pay more 

attention to motivation.  

1.5. Significance of the study 

One of the most frequently used language skills which play a significant role in every day 

communication and educational process is listening. Despite the importance of listening, 

the development of this crucial skill has received only slight emphasis in language 

instruction (Khalili Sabet & Mahsefat, 2012). The significance of this research is that it 

investigates the relationship between four factors including media literacy, critical thinking, 

self-efficacy, and motivation and EFL learners’ listening comprehension in Iran. In Iran, 

English is learned as a foreign language. In Iranian educational system, like many other 

EFL contexts, listening is neglected. The main focus of English courses in schools is on 

grammar, reading comprehension, vocabulary, and translation. As a result, when audio 

materials are incorporated into instruction at university level, students face many 

difficulties before they develop the essential listening skills. This necessitates research on 

the listening problems and factors which are related to the listening skill of these learners. 

Accordingly, the purpose of this study is to diagnose the factors which are related to 

listening. 

       Considering the crucial role of authentic materials in listening development, in 

arousing students’ motivation and learners’ need for media literacy in order to use authentic 

materials especially in EFL contexts, this research examined the relationship between 



media literacy and listening comprehension in Iran. Many studies have been conducted on 

the impact of media literacy on language learning (Dvorghets 

Epcacan & Kocak, 2012

need to be resolved.  

 Dornyei (2003) claims that motivation is a main determining factor in second / foreign 

language learning achievement, without which even clever students cannot complete long-

term goals (Gardner, 1985). There are many studies regarding the relationship between 

motivation and language learning (Carrió-

Moenikia & Zahed-Babelan, 2010) and the relationship between motivation and listening 

(Harputlu & Ceylan, 2014) which have indicated the positive relationship between

motivation and language learning; however, there are still a number of controversial issues 

surrounding the area. Further research is needed to resolve these issues.  

        Meanwhile, critical thinking is of utmost importance among other factors that affect 

listening comprehension. There are many studies about the relationship between critical 

thinking ability and the listening strategies of Iranian EFL learners (Azadi, Zare & 

he results have indicated 

a strong positive relationship between critical thinking and listening strategies as well as 

critical thinking and language learning strategy use (Zarei & Karami Zarandi, 2015). The 

findings have also shown that critical thinking significantly influences students’ choice of 

memory, cognitive, metacognitive and social strategies, and also critical thinking and 

language learning strategies (Nikoopour, Amini Farsani & Nasiri, 2011). 



        In addition, learners are not familiar with critical thinking skills. Therefore, there is an 

urgent need for students to be aware of critical thinking to think critically and 

independently in order to promote independent learning.  

          Another vital factor in listening is self-efficacy. Schunk (1995) points out that self-

efficacy can influence behavior. There are many studies on self-efficacy in EFL settings 

(Yurtseven -

efficacy and the listening

studies have shown a positive correlation between self-efficacy and listening 

comprehension. But, the results of some studies are controversial, for example, 

Anaydubalu’s (2010) finding showed that there is no correlation between self-efficacy and 

language performance, but Mousapour Negari and Donyadary’s (2013) study showed that 

there is a strong relationship between students’ self-efficacy beliefs and their language 

performances. Kaim (2013) asserts that there is not a significant positive relationship 

between listening comprehension and self-efficacy, but Kazemi, Khodabandehlou and 

Jahandar (2013) reported that self-efficacy has an effect on Iranian intermediate EFL 

learners’ listening comprehension ability. Therefore, this research is essential to investigate 

the relationship between self-efficacy and listening comprehension in order to fill such gaps 

in this area. 

      As mentioned above, many researchers have studied the relationship of media literacy, 

critical thinking, self-efficacy, and motivation with language learning; however, few studies 

have directly investigated the relationship between these factors with listening. Besides, 

there are evidence to suggest that the existing results are often contradictory. For example, 

in media literacy and language proficiency area, Ghalami Nobar and Ahangari (2012) 



suggesting that the use of computer has a significant role on the improvement of EFL 

learners’ listening comprehension, while, Chen and Zhang (2011) reported that the web-

based CALL does not improve listening comprehension. In the relation to critical thinking 

and listening comprehension, Nour Mohammadi (2015) reported a strong positive 

relationship between critical thinking and listening comprehension ability, while, Fahim 

and Afshari (2014) reported that there is no relationship between learners’ critical thinking 

ability and their overall use of reading strategies. Harputlu and Ceylan’s (2014) finding 

indicated that there is a significant relationship between listening performance and extrinsic 

orientation to motivation, but the relationship between listening performance and intrinsic 

motivation is not statistically significant, however, Baleghizadeh and Rahimi (2011) argue 

that there is no relationship between extrinsic motivation and listening performance, but 

there is a significant relationship between listening performance and intrinsic motivation. 

Mohammadi Sepahvand (2012) asserts that there is a relationship between listening self-

efficacy and listening comprehension, but Kaim (2013), asserts that there is not a 

significant positive relationship between listening comprehension self-efficacy beliefs and 

the demographic variables, except for proficiency level of students. Therefore, the purpose 

of the present study is to investigate the relationship between new media literacy, critical 

thinking, self-efficacy, and motivation with listening comprehension. The results of the 

present study can be practical and beneficial to educational policy makers in general and for 

Iranian materials developers, course designers, language teachers, and learners in particular.        



1.6. Research Questions 

The following research questions are addressed in the present study:  

1) Is there any significant relationship between Iranian intermediate EFL learners’ media 

literacy and their listening comprehension?  

2) Is there any significant relationship between Iranian intermediate EFL learners’ critical 

thinking and their listening comprehension?  

3) Is there any significant relationship between Iranian intermediate EFL learners’ 

motivation and their listening comprehension?  

4) Is there any significant relationship between Iranian intermediate EFL learners’ self-

efficacy and their listening comprehension?  

1.7. Research Hypotheses 

The following research hypotheses are examined in the present study: 

1) There is no significant relationship between Iranian EFL learners’ new media literacy 

and their listening comprehension? 

2) There is no significant relationship between Iranian EFL learners’ critical thinking and 

their listening comprehension? 

3) There is no significant relationship between Iranian E EFL learners’ motivation and their 

listening comprehension? 



4) There is no significant relationship between Iranian EFL learners’ self-efficacy and their 

listening comprehension? 



Chapter 2: Literature Review 

2.1. Introduction 

This chapter includes a review of the history and theories of listening comprehension, 

media literacy, self-efficacy, critical thinking, motivation and the relationships among 

them. 

       Communication means to exchange thought, feelings, emotions, opinions, sorrow, 

happiness and so on by using language. It is essential for learners not only to learn the 

forms of foreign language, sound segments, word forms and sentence structures, but also to 

interact with the context of words to explain the possible meaning. Listening is the main 

gate for language comprehension. Therefore, students need to develop their listening skill 

in order to be successful in their academic life and education.  

2.2. What is listening?  

There are various definitions for listening. Some researchers define listening as 

encompassing four processes: receiving, attending to, assigning meanings to, and 

1996). According to Underwood (1989, p. 1) listening is an “activity of paying attention to 

and trying to get meaning from something we hear”. Krashen (1995) defines listening as 

the capability to get data that are auditorally offered by language materials. Definition 

offered by O‘Malley, Chamot and Kupper (1989, p.



define listening comprehension as “an active and conscious process in which the listener 

constructs meaning by using cues from contextual information and from existing 

knowledge while relying upon multiple strategic resources to fulfill the task requirement”. 

Steinberg (2007) defines listening process as individuals’ ability in perceiving another via 

sense, aural organs, assigning a meaning to the message, and comprehending it. 

The concept of listening is hard to define (Hichem, 2013). Listening is an integrative 

skill. In the process of language learning, it plays a vital role. Listening offers meaningful 

input for students and enables them to receive and interact with language input and 

facilitates the emergence of 

takes up 40- - -

(Mendelsohn, 1994).      

      The role of listening is significant in language learning, but it is still an area where 

learners feel most powerless and disappointed (Taghinezhad, Tabaeifard & Bazyar, 2015). 

Ghaderpanahi (2012) asserts that among the four language skills, listening is the slightest 

accurate one, so it is the hardest skill to acquire.

         Most of the studies on listening are psycholinguistic in nature, because listening is an 

individual inside-the-head process and the real listening is seen as what goes on in the 

learner’s head (Brown, 2011). It is not just hearing, but having an agreement or giving the 

right response, too. When a listener listens to a speaker, s/he should have the ability to 

understand pronunciation, accent, vocabulary, grammar, and to get meaning at the same 

time (Yavuz, Degirmenci, Akyuz, Yilmaz, & Celik, 2015). In the same way, Lynch (1998) 



proposes that listening allows learners to understand speakers by integrating data from 

different sources such as phonological, phonetic, lexical, prosodic, syntactic, semantic, and 

pragmatic sources. Ardila (2013) acknowledges that one of the complex abilities is 

listening, which requires the development of different aspects for learners to have a 

successful performance in EFL contexts, which in turn, requires students’ engagement in 

this process (Ardila, 2013). Listening is different from hearing. People have special goals 

when listening; for example, when listening to an address, we usually listen more carefully 

than when we listen to music for pleasure. Therefore, when there is a purpose, listening is 

       It appears that the listening skill is passive on the surface due to the covert nature of 

listening as the least explicit of the four language skills. And in most classes listening 

activities are considered as the outcomes of listening, because nobody can see what 

happens in the listener’s mind. But in reality, it is an active process, and listeners engage 

actively in a number of cognitive processes as they construct meaning from received 

messages through perceived sounds, segments, words, and accumulate these into 

meaningful units, register stress, intonation, and retain all of them (Vandergrift & Goh, 

2012). 

       Barnes (1984) believes that listening is a highly-complex activity. There is an 

interaction between the listener and the speaker to make meaning within the context of their 

experiences and knowledge. Sometimes, listeners are not aware of their abilities, so they 

need to be aware of the factors that affect listening, factors such as the components of the 

listening process and the levels of listening, and, as a result, they are more likely to 



recognize their own listening abilities and engage in activities that prepare them to be 

effective listeners (Barnes, 1984). Learners need to be taught by listening activities for this 

awareness.  

      There are two main kinds of listening: intensive and extensive. Learners need to listen 

to a text several times for intensive listening or divide the text into paragraphs and 

sentences to understand each one. In intensive listening, learners should understand the 

meaning of each discourse and ultimately understand every sentence and word. The goal of 

intensive listening is to build fundamental listening skills (Pourhossein Gilakjani & 

Ahmadi, 2011). Critical listening is an example of intensive listening, which involves 

interpretative, introspective, responsive, and productive listening and evaluative events 

      In comparison with intensive listening, in extensive listening, learners do not need to 

understand every sentence and every word. Instead, the general meaning of the passage 

should be grasped by the learners. The goal of this kind is to strengthen and enlarge the 

effectiveness of intensive listening in order to improve overall listening ability. Both 

intensive and extensive listening should be combined in teaching listening. An example of 

extensive listening is using resources available outside the classroom. This ability needs to 

use different strategies and interactive processes to make meaning (Pourhossein Gilakjani 

& Ahmadi, 2011).  

       Interactive listening is another type of listening, which is the listeners’ capability to 

interact with target language speakers in social situations such as conversations. In 

interactive listening, the role of second language listeners and speakers are changed. The 



aim of this type of listening can be transactional, interactional or purely social to foster 

social relationships (Vandergrift & Goh, 2012).  

       There are two steps in listening comprehension process. Receiving, memorizing and 

repeating the sounds are involved in the first step. The second step, which is the 

comprehension step, includes the ability to explain the content of the message that is 

exposed by the speaker (Zhang, 2001). The second step requires learners to engage in 

different complicated tasks from discriminating sound to understanding the speaker’s 

message (Coskun, 2010). Rost (2011) points out that there are four processes in listening, 

including receptive, constructive, collaborative, and transformative. There are also five 

stages of hearing, understanding, remembering, evaluating, and responding in listening 

process (Tyagi, 2013). There are also two types of reciprocal and nonreciprocal processes 

in listening (Brown, 2011).  

 Ardila (2013) refers to several factors that affect the 

the degree of motivation, 2) paralinguistic features such as the accent, noise, rate of 

delivery, pronunciation, and intonation, 3) lack of vocabulary, 4) lack of concentration, 5) 

teacher’s methodology and the variety of tasks used in class, 6) learners’ background 

knowledge, 7) the way the teacher used instructional materials. These factors strongly 

affect listening skill; so, teachers should be aware of them. 

        There are some other factors that influence listening success. Imhof and Janusik 

(2006) adapted an integrated systems model of study processes which identifies three 

interdependent stages: person-context-related factors, processes and results. In this model, 

personal factors and listening contexts can affect the processes; subsequent input of 

processing is affected by results and listeners’ further efforts. These factors affect the 



overall self-regulation of listening by the listener (monitoring, effort expended and 

motivation) on a macro level; and they affect the quality and quantity of processing 

resources available for and allocated to the task such as working memory capacity on a 

micro level. 

      There are four perspectives in cognitive processes in second or foreign language 

listening comprehension. 1) Bottom-up and top-down processing, 2) controlled and 

automatic processing, 3) perception, parsing and utilization, and 4) metacognition 

(Vandergrift & Goh, 2012). When people are listening, two major cognitive processes also 

occur simultaneously. By the new incoming data, bottom-up processing is activated. And 

by using background knowledge in comprehending the meaning of a message, top-down 

processing is explained. The other kind is interactive processing, complex and simultaneous 

processing of background knowledge, contextual, and linguistic information which make 

comprehension and interpretation become easy (Pourhossein Gilakjani & Ahmadi, 2011). 

Listeners use both top-down and bottom-up processing at the same time, not just one of 

them (Lu, 2008). 

      When listeners engage in the cognitive processes, they use various sources of 

knowledge such as, 1) linguistic knowledge, 2) pragmatic knowledge, 3) prior knowledge, 

and 4) discourse knowledge. Linguistic knowledge is the basic for listening. It involves 

vocabulary or semantic knowledge, phonological knowledge, and syntactic knowledge 

(Vandergrift & Goh, 2012). Language pragmatic knowledge helps the listener to infer the 

speaker’s intention, particularly if there is any ambiguity in the literal meaning of the 

utterance (Buck, 2001).  Discourse knowledge involves comprehension at the level of text 



organization. Prior knowledge sources play a critical role in the utilization phase of the 

listening process (Vandergrift & Goh, 2012). Ghaderpanahi (2012) asserts that if spoken 

materials are chosen in relevance to the learners’ experiences, they can help promote 

comprehension in listening activities, because this experience helps learners to translate 

sounds into meaning. 

      A study by Soureshjani (2011) on the effect of cultural background on the reading and 

listening of Iranian EFL language learners showed that having cultural background 

knowledge about the content of a written or spoken text has a significant effect on reading 

and listening comprehension. When learners come from different societies, religions, and 

cultures to English learning classes, they are affected by their background knowledge. 

Therefore, background knowledge plays a very significant role in listening comprehension 

(Brown, 2011).   

      Teaching listening based on the learners’ prior knowledge is a very important idea. 

Concepts such as schema, scripts, and top down/bottom-up processing from the cognitive 

view of language learning are part of the background knowledge; and no one can deny the 

role of these concepts in listening. In other words, listening is a complex activity and 

teachers can help learners to comprehend what they hear by activating their prior 

knowledge (Brown, 2006).

      The activities or techniques that directly contribute to the comprehension and recall of 

listening input are listening strategies. Listening strategies may be top-down or Bottom-up. 

In top-down strategies, which are listener-based, the listener uses his/her background 

knowledge for activating a set of expectations that aid the listener to interpret what is heard 



and anticipate what will come next. This kind of strategy involves listening for the main 

idea, predicting, drawing, inference, and summarizing. Bottom-up strategies are text- based. 

In other words, the listener focuses on the text to interpret the message. They include 

listening for specific details, recognizing cognates, and recognizing word-order patterns 

2.2.1. Listening strategies 

that more proficient learners employ more strategies and tactics. Listening strategy is based 

on the notion that less-skilled language learners can be taught to imitate productive 

language learning behaviors of their more-skilled peers (Cohen, 2011). 

       Some teachable strategies are predicting information, making inference, monitoring 

comprehension, clarifying or asking for clarification, responding to what has been heard in 

an interactive situation, and evaluating how well you have done (Rost, 2002). Strategic 

listeners employ metacognitive strategies to plan, monitor, and evaluate their listening 

(Samardi, 2015).  

 Meta-cognitive strategies include paying attention while listening, monitoring 

understanding, identifying problems, checking understanding, and adjusting listening plans 

based on new information. Social/affective strategies are integrated with interactive 

listening. They encompass: finding ways to get input, dealing with motivation, dealing with 

anxiety, seeking practice opportunities, using clarification and confirmation language, and 

understanding speakers’ reasons and motivations. Cognitive strategies include: guessing 



words in context, using knowledge of the situation and context to narrow down possible 

meanings, making inferences, making use of non-verbal cues in conversation and so on 

Rost & Wilson, 2013; Vandergrift & Goh, 2012). 

        A possible advantage of listening strategies is that they can aid students to increase 

chers have investigated the relationship between 

different strategies and listening (Al-Alwan, Asassfeh & Al-

have shown the positive effects of 

strategies on listening development.  

        Vandergrift (2003) examined listening comprehension strategies applied by efficient 

and less efficient students studying French in Canada; the result revealed a difference in 

strategy employment by efficient and less efficient listeners. 

       Kazemian (2013) investigated the relationships among listening comprehension, 

metacognitive listening strategies and foreign language classroom anxiety. The results 

revealed a negative relationship between metacognitive strategies and classroom anxiety. 

The researchers also found that the more frequent use of these strategies reduced the degree 

of anxiety and increased listening comprehension scores. 

       Samardi (2015) explored the effects of listening strategies on the vocabulary retention 

of Iranian EFL learners. The findings showed that listening strategies have a significant 

effect on Iranian EFL learners’ vocabulary retention.  

Baleghizadeh and Rahimi (2011) examined the relationships among listening 

performance, metacognitive strategy use, and motivation. There was a significant 



correlation between metacognitive strategy use and listening performance, listening 

performance and intrinsic motivation, and between metacognitive strategy use and 

intrinsic/extrinsic motivation. 

       In addition, another factor which has a significant role in listening is listening 

instruction. There are different kinds of listening instruction. In text-oriented instruction, 

emphasis is on recognizing and understanding different components of listening input. 

These include individual sounds and phonological features as well as key words and 

phrases. An explanation for this emphasis is found in the early ideas of cognitive 

psychology. In communication-oriented instruction, teachers use authentic materials such 

as songs, movies and recorded conversations for listening. Learner-oriented instruction

involves teaching learners how to listen; one instruction gap is the lack of guidance on how 

learners can self-direct and evaluate their efforts to improve their listening (Vandergrift & 

Goh, 2012). Learners’ self-regulated learning is the result of metacognitive instruction 

        Listening is a very complex process and most learners have serious problems in using 

increases the demand which is needed in processing aural- oral language. This makes 

listening the most difficult skill of all to learn and teach (Graham, 2006). There may be no 

attempt by some learners to develop listening without teacher’s direct support; yet, many 

teachers are uncertain of how to teach listening in a principled manner (Vandergrift & Goh, 

2012).  



2.2.2. Listening problems 

A major problem is the fact that the listening skill is still neglected in the English language 

teaching process, and universities pay more attention to English grammar, reading, and 

vocabulary. Listening and speaking skills are not important parts of many course books or 

curricula, and teachers do not seem to pay attention to these skills while designing their 

lessons, and EFL learners have limited listening comprehension activities (Pourhossein 

Gilakjani & Ahmadi, 2011). Therefore, there are some problems in listening. The first 

problem is that people cannot communicate face-to-face unless they develop both speaking 

and listening in tandem. Another problem is that under many circumstances, listening is a 

reciprocal skill (Anderson & Lynch, 1988), and in such situations, a main challenge for 

learners is not knowing how to listen when they encounter listening input (Vandergrift & 

Goh, 2012). The other problem is comprehension (Akyuz et al., 2015).

      Another main problem is that when studying listening, students may encounter different 

perception, parsing, and utilization. Every problem that occurs in each phase is included in 

listening problems (Vandergrift, 2003). These phases are inter-related, not linear 

(Nowrouzi, Tam, Zareian & Nimehchisalem, 2015).

        Still another main problem is that when the listener is unable to distinguish the sounds 

and words in a stream of speech, the problem is categorized in perception problems (Field, 

2008). There are ten problems in second or foreign language listening, five of them belong 

to the  perception phase: 1) listeners do not identify words they knew, 2) when they think 



about meaning, they neglect the next part, 3) inability in chunking streams of speech, 4) 

losing the beginning of texts, 5) they hardly concentrate (Goh, 2000). 

 One more problem is the layers of sounds, accents and intonations among some others 

which cause trouble for both teachers and students in teaching and learning listening 

(Ghaderpanahi, 2012). In the same way, Bingol, Celik, Mart and Yildiz (2014) assert that 

there are some potential problems in language learning classes including cultural 

differences, accent, unfamiliar vocabulary of physical conditions, lack of concentration, 

length, and speed of listening. Underwood (1989) asserts that seven obstacles to efficient 

listening comprehension are: inability to control the speed, inability in word repetition, 

having limited vocabulary, inability in recognizing the signals, lack of contextual 

knowledge, listeners’ lack of concentration in a foreign language, and some wrong learning 

habits. Brown (2011) adds text, task, speaker, and listener as additional causes to listening 

problems. For example, the speaker’s style, accent, or the number of speakers, recorded 

speech or live, can affect listening comprehension. The listener’s proficiency level, interest 

and motivation, confidence and anxiety also are effective factors. 

       There are some solutions which help listeners get rid of these problems, 1) making 

leaners aware of their purposes for listening. In other words, presenting listening for main 

  O’Malley & 

Chamot, 1990), 2) using different tasks such as: using micro-skills, using video and 

multimedia, going beyond conversations and providing opportunities to listen to extended 

prose, dictation, and encourage extensive listening (Brown, 2011).  



2.2. 3. The history of listening  

Listening is age old (Akyuz et al., 2015). Feyten (1991) claims that one of the ignored 

aspects in language learning was listening. It was considered as a passive skill (Schmitt, 

2002). Until the late 1940s, there was little or no attention to listening. In the late 1970s, for 

the first time, Asher highlighted listening as a basic constituent in language learning and 

teaching (Asher, 1977). Krashen’s (1985) stress on the importance of comprehensible input 

(i+1) or the aural reception of language put more emphasis on listening. Even at that time, 

researchers considered listening as the Cinderella skill (Nunan, 2002). Teaching listening 

has gained importance with special attention to authenticity and contextualization with 

gradual changes and development in cognitive psychology and linguistics in the last 20 

years (Goh, 2008). Over the last two decades, methods such as Total Physical Response, 

Silent Way, Suggestopedia, and Natural approach have emphasized listening (Moradan, 

Kazemian & Niroo, 2013). Vandergrift and Cross (2015) point out that over the past 15 

years, positive changes have taken place in teaching listening moving towards the more use 

of multimedia applications for L2 listening comprehension. This shows a noticeable 

increase in using CALL in language classes. This transition has aroused interest among L2 

listening researchers to investigate suitable and effective instructional design for taking 

advantage of the functionality and interactivity offered by multimedia applications. 

2.2.4. Significance of listening 

Listening is a crucial means of acquiring second or foreign languages, not just a skill in 

language performance (Carter & Nunan, 2001). Therefore, if people not bother to learn how 



to listen, surely they can never learn how to speak, because the only role of listening is 

providing input for listeners who use it for oral language production or speaking (Hamouda, 

acquisition and learning, has been a cornerstone of many theories (Flowerdew & Miller, 

2005). For producing language, learners need to absorb linguistic information through 

reception or listening (Ghalami Nobar & Ahangari, 2012). Listening involves people 

making sense of spoken language which is usually accompanied by other sounds and visual 

listening is the most frequently used mode. Therefore, it is an important component of 

language pedagogy to improve language p

Nunan, 1997). Furthermore, it stimulates cultural interest and offers enjoyment in 

conversation (Rost, 1994). 

2.2.5. Listening and media

After the emergence of communicative approaches in teaching, educational policy makers 

and materials developers attempted to make learning materials as real-life like as possible. 

For this purpose, they needed authentic materials that were defined in various ways in the 

literature (Khalili Sabet & Mahsefat, 2012). The environments of language learning have 

moved into a new era of teaching listening with the advent of technology. This movement 

was based on the use of authentic audiovisual materials (Vandergrift, 2011). Nowadays, 

technologies for listening development have been developed from audio recordings to 

visual media. By adding visual components to listening instruction, the authenticity of 

classroom listening materials increases. When learners watch the speaker, in addition to 



listening, they have the option to attend to potentially helpful cues known as spelling 

problems that can facilitate the interpretation of a message (Vandergrift & Goh, 2012). 

Many researchers have investigated the relative effect of context or content visuals on 

       Authentic materials offer real language and its usage in the community (Kilickaya, 

2004). This term is a “positive attribute, collocating with desirable qualities such as purity, 

originality, and quality” (Mishan, 2004, p. 219). Among many advantages of authentic 

materials are increasing learners’ motivation, offering useful cultural knowledge, providing 

real language, noticing learners’ future needs and supporting creative teaching (Richards, 

2001). Ogasawara (1994) proposes that among the authentic materials, captioned films in 

English might be one of the richest ways of offering authentic input because they are the 

combination of aural, visual, and textual input. 

       Reina (2010) investigated learners’ listening performance with song in a second level 

EFL course at the University in Tunja (Colombia). The results revealed that this type of 

material can improve the listening skill and engage learners in discussions about cultural 

and social issues. In addition, the results showed that practicing listening with songs can 

become a good way to train students in the development of higher levels of comprehension. 

       A study done by Lingzhu and Yuanyuan (2010) revealed that using authentic materials 

is a non-negotiable item, and in dealing with it, encountering some problems is inevitable. 

Ghaderpanahi (2012) studied the role of authentic materials in the listening of EFL learners 

in Iran. The findings revealed that students’ listening comprehension in class improved 

more than their comprehension outside the classroom, where certain authenticity features 

such as pace, accent, and dialects could impede comprehension. 



        Vandergrift (2007) points out that learners need to learn second language listening in 

order to be able to understand target language speakers and enjoy different aural and visual 

second language texts. In EFL contexts, where there is no chance for learners to listen to 

native speakers, an important task that language learners can do is to expose themselves to 

authentic materials such as radio/TV programs, songs, and films in English (Basaran & 

Kose, 2013). 

       Among other facilities, the advent of podcasts was a big chance for listeners. McMinn 

(2010) points out that podcasts are audio or video files published via the internet, designed 

to be downloaded to an MP3 player or laptop for future listening. Vandergrift and Goh 

(2012) believe that podcasts offer new, creative, and out-of-class possibilities for L2 

listening practice and instruction based on their availability and mobility. 

        Ghalami Nobar and Ahangari (2012) explored the effect of computer assisted 

language learning (CALL) on improving Iranian EFL learners’ task-based listening as a 

motivating device to enhance positive attitudes. The findings indicated a significant 

difference between the experimental and control groups. 

         Behroozizad and Majidi (2015) investigated the effect of different modes of English 

captioning on EFL learners’ general listening comprehension. The findings showed 

significant differences among full captions, keyword-captions, and no-captions in terms of 

their effect on learners’ general listening comprehension. 

     Tafaroji Yeganeh (2013) studied metacognitive listening strategies awareness among 

bilingual and monolingual Iranian university students studying English as a foreign 

language. Generally, the results of data analysis indicated that monolingual and bilingual 



students were different due to their metacognitive listening strategies awareness in 

planning, evaluating, and mental translation components.  

         Attarzadea and Farahani (2014) studied the impact of task complexity on Iranian EFL 

learners’ listening comprehension across aptitude levels. The results indicated that the 

participants’ performance was better under simple conditions than complex ones for all task 

dimensions. 

       Gulec and Durmus (2014) investigated the effects of practices employed via the use of 

various methods and techniques with the aim of developing listening skills using children’s 

literature products. Noticeable development was observed in the listening skills of the 

students.  

 Hayati (2010) examined the impact of speech rate on listening comprehension of 

Iranian EFL learners. The findings showed that each speech rate, whether natural or slow, 

could improve EFL learners’ listening comprehension; however, natural speech rate had 

greater effects than slow speech rate on EFL learners’ listening comprehension. 

        Taghinezhad, Tabaeifard and Bazyar (2015) aimed to find out the impact of teaching 

listening comprehension strategies on the improvement of listening comprehension ability 

of Iranian EFL learners. The results showed that the experimental group showed higher 

levels of proficiency in comparison with the control group after receiving instruction. 

      There have been 

Baleghizadeh  Rost, 



2003). All these studies have shown that the role of listening in language learning requires 

greater research attention. There are also studies on listening in EFL contexts (such as 

o

listening is the weakest skill in EFL contexts, that it is affected by factors such as 

motivation, anxiety, extroversion, introversion and so on, and that teachers should develop 

strategies to help learners to comprehend the needed input; otherwise, learning does not 

occur. 

        In addition, there are studies about the effectiveness of mobile assisted language 

learning on L2 listening comprehension (Sorayyaei Azar & Nasiri , 2014), problems of 

ılmaz &Yavuz, 2015) and about web-based CALL on listening 

comprehension (Chen & Zhang, 2011) and listening and authentic materials (Ghaderpanahi, 

2012). As Carter and Nunan (2001, p. 13) point out, all of these studies have indicated that 

“although, there have been marked advances, still in many areas such as curriculum design 

and materials design much work remains to be done to modernize the teaching of 

listening”. 

2.3. Media   

Media play a vital role in many different facets of people’s individual and social life 

(Rosenbaun, 2016). Media are defined by symbol system, technologies and their processing 

capabilities. Most obvious features of a medium is technology. Functions of the media and 

their physical features are determined by mechanical and electronic aspects (Haas, 1989). 



Media systems are based on communication technologies and economic, social, legal, 

cultural, political institutions, practices and protocols that shape and surround media 

(Jenkins et al., 2009).   

       Media can be classified into three groups. Traditional media including books, 

newspapers, and other printed media. For using them, people just need traditional literacy. 

Media including television, radio, Cassette-player, CD player and other audio and visual 

means. Learners need media literacy using them. The last kind is new media; computers, 

laptops, smartphones, tablet PCs and other digital means are included in this group. 

Learners need new media literacy to use them to access the internet for information.  

       Depending on one’s view, there are multiple ways to define multimedia (Andresen & 

sounds, music, audios, videos, 3-D graphics, high-resolution graphics, animations or 

photographs, it 

 Multimedia are communication means and learning tools. They can be used in 

educational environments to provide goals such as the construction of meaningful 

materials, understood knowledge and construction of knowledge about learning. 

Interactivity is the most vital feature of multimedia products and includes a broad range of 

possibilities for influencing the process of learning and the content of studies. It contains 

feedback, manipulating objects, linear navigating, communicative interaction, hierarchic 

navigating, interactive help functionality, constructive interaction, simulative interactivity, 



reflective interactions, immersed contextual interactivity, and non-immersed contextual 

interactivity (Andresen & Brink, 2013).  

       Multimedia have changed the way learners communicate with others, learn from 

different sources and socialize themselves (Zarei, Rahmany & Gilanian, 2013). Learners 

can enhance their skills of presentation and exploitation of the knowledge by using them 

(Reis, Bonacin & Martins, 2009). 

       Multimedia learning is defined by Mayer (2008) as learning from pictures and words 

without any differences between spoken or printed texts. In addition, pictures can be in 

dynamic forms such as video or animation, or in static forms such as diagrams, charts, 

illustrations, photos, or maps. It can involve, for example, reading a science textbook, 

playing an educational video game, listening to and watching a narrated animation, or 

focusing on a Power-Point presentation. 

      Various aspects of learning can be bloomed in learning with multimedia including 

cognitive aspects of learning such as information processing and understanding (Jonassen, 

1996), motivational as well as collaborative or social-cognitive aspects of learning 

(Andresen & Brink, 2013).  

       Mayer (2005) argues that multimedia learning happens in five cognitive processes, 1) 

selecting relevant images from presented illustrations, 2) selecting relevant words from the 

text or narration that is presented, 3) organizing selected words into coherent verbal 

representations, 4) integrating pictorial and verbal representations and prior knowledge, and 

5) organizing selected images into coherent pictorial representations. 



        Cognitive Psychology, Constructivism and Krashen’s Affective Filter Hypothesis are 

the three theoretical bases of multimedia for learning (Pourhosein Gilakjani, 2012). The 

cognitive theory of multimedia learning is based on three assumptions. These assumptions 

include dual channels, limited capacity, and active processing. The first assumption is that 

there are two distinct channels, named auditory/verbal and visual/pictorial processing, for 

manipulating and representing knowledge. The second one is based on the idea that at any 

one time, human’s capacity to process information in each channel is limited. The meaning 

of the active learning, as the third assumption, is that students actively engage in processing 

within the channels (Lan, 2015).

       There are many advantages in using multimedia in learning languages, because they 

provide people with the opportunity to choose based on their preferences. Andresen and 

Brink (2013) comment that there is real flexibility in multimedia use for learning. Some 

learners profit more from learning by reading, other students enjoy watching, and others 

hearing. Furthermore, learners can adapt their own learning processes according to their 

abilities, repeat materials as much as they want and use materials based on their social and 

cultural background (Andresen & Brink, 2013). Another advantage of multimedia is 

providing a complex multi-sensory experience for learners to explore their world through 

texts, graphics, images, audios, and videos (Mayer, 2001). In English language learning and 

the process of information searching, multimedia can provide a huge amount of 

instructional information to learners (Pourhosein Gilakjani, 2012).

 Despite the above-mentioned advantages, there are also several disadvantages in using 

multimedia in education. According to Andresen and Brink (2013), these disadvantages 

include problems with self-regulated learning, distraction, low interactivity, no selective 



feedback, lack of simulation, lack of skills of pupils and teachers, time consuming nature, 

access difficulty, equipment problems, and so on. 

      The concept of ‘new media’ broadly refers to computer and communication 

technologies (Chen, Wu & Wang, 20

Nichols, 2008) define new media based on their technical characteristics including hyper-

textuality, dispersal, Virtuality, modularity, multimodality, hybridity, interactivity, 

automation, and variability.  

      Various terms have been used to refer to social media; computer conferencing, ICTs, 

online discussion groups and CMC are some of the older terms. The new terms to refer to 

social media include social software, social networking and web 2.0. YouTube, wikis, 

Twitter, and Facebook are some examples of social media (Kenny, 2012). 

        A social network is defined as the connection, direct or indirect, which connects an 

individual or a group to other people or other groups (Giddens, 2008). Poore (2013) defines 

social network as any service or site that allows learners to connect with one another, to 

inform each other about events and activities and to share news, videos, photos, and other 

items of interest. 

      One type of online social network is Facebook. It is one of the most popular everyday 

activities on the World Wide Web (Stirling, 2011). This web site is free to users and 

enables them to share their photos, interests, hidden or open messages, and friend groups in 

their profiles (Donmus, 2010). The results of a research by Abdollapour and Asadzadeh 

Maleki (2012) showed that Facebook has a positive effect on learning English idioms.



 Other examples of social network are podcast and Vodcast. For the first time in 2004, the 

term podcast was coined, which came from the integration of iPod and broadcast. Audio 

files on the net are Podcasts or net casts (Dey, 2014). And Vodcasts are audio-video files 

stored on a public or private website or on specialized websites such as iTunes, Podcast 

Alley and Podcast Directory.  

      One advantage of Podcasts is that students can learn progressively, because they can 

choose between three different English levels, beginners (level 1), intermediate (level 2), 

and upper intermediate (level 3). Another advantage is that Podcasts are free for learners. 

The other advantage is that teachers can find a lot of articles and suitable subjects on this 

website. In addition, teachers get tips and download resources such as worksheets, videos, 

and transcripts. Students can listen to different dialects and learn about them, because there 

are conversations or interviews with a range of different dialects (Schafer, 2010). Rosell-

Aguilar (2007) adds that the effect of podcasting on language learning is similar to that of 

the arrival of the internet. McQuillan (2006) asserts that systematically listening to Podcast 

offers a sense of ‘flow’, which is obviously very important for the acquisition of the target 

language. 

      Another type of tool in social networking is YouTube. One way of fast and fun access 

to language and culture-based videos and instruction from all over the world is using 

YouTube. It is an easily accessible source of authentic pop culture materials. It offers an 

outlet for students and teacher-created videos, and most importantly, YouTube videos 

provide students with a chance to engage meaningfully in the target language and offer 

some form of student-centered learning outside of class (Terantino, 2011). 



       There are many advantages in using YouTube in language learning. Snelson and 

Perkins (2009) refer to video sharing as one of the advantages of YouTube. Another 

advantage of YouTube is the meaningful environment for language learning (Alhamami, 

2013).  Other advantages include being, 1) beneficial, 2) relevant, and 3) interesting for 

language learning (Kelsen, 2009). 

       The web is changing. Its evolution was from static HTML pages where learners could 

find and copy information to interactive services, where visitors can create and post 

information (Solomon & Schrum, 2007). Most of the applications in traditional web 

focused on the delivery of content, but there are many new tools in web 2.0, like wikis, 

podcast, blogs, and social networks in which the focus is on social connectivity (Ajjan & 

Hartshorne, 2008), and this transition means we can work differently (Solomon & Schrum, 

2007). Applications in web 2.0 are provided by interactions and contributions of the users. 

Therefore, these applications support collaborative and interactive learning and enable the 

employers of web 2.0 to create, edit, and distribute content within a virtual community. For 

this reason, many young users see social networks as a virtual social space for meeting, 

rink, 

2013). 

       On the whole, Hannum and Brigg (1982) define web-based instruction as any form of 

instruction which is offered in the web (Hannum & Brigg, 1982). The advantage of 

instruction based on web .2.0 is that anytime and anywhere learners can access the 

materials, and that it is like a virtual teacher for students. It provides learners with 

cooperative learning, instructional support, social instruction, distance education, and 

multimedia. Students can enjoy the flexibility of the materials. Using the web .2.0 also 



gives learners the power of discussing and problem solving. Therefore, in comparison with 

conventional methods, materials become dynamic and arouse motivation for more learning 

(Zarei & Hashempour, 2015). Another crucial advantage of web-based environments of 

education is that it provides a  new chance for users to enhance their knowledge of second 

language (L2) and, by offering different web-based services like online dictionaries, 

electronic books, online magazines , private online language tutoring courses, emails, chats 

and so on,  increases  students’ communicative competence (Zarei, Hassani & Abbasi, 

2013). 

       In today's educational world, methodologies have shifted from conventional teacher-

centered and book-based instruction to learner-based and internet environments. In this 

context, a web-based learning supports learners 

Hashempour, 2015). 

      Despite the above mentioned benefits, there are some disadvantages in using the web 

for instruction. It is not useful for all activities in the classroom; it is time consuming; it 

cannot explain ambiguity; it needs much time and attempts to develop CALL programs for 

instruction, and it is costly. Other disadvantages are that users should be competent in 

computer use, pedagogical skills and in the target subject areas (Zarei & Hashempour, 

2015). 

       In today’s digital world, with high connectivity and its new educational environments, 

the most significant aim is removing the passive status of students and encouraging a 

cooperative learning. Therefore, students should become co-producers and active 

participants of the content, not passive consumers of it.  



       With the rapid development of technologies and their use in education, instructors use 

them in multiple ways. Distance learning is an example of this usage. It involves different 

ways of learning and teaching such as web-based CALL, Technology-Enhanced Language 

Learning (TELL), Computer-Mediated Communication (CMC), Cloud computing, e-

learning and Mobil-learning (m-learning) and mobile assisted language learning (MALL). 

       According to Marsap and Narin (2009), distance learning is a model of education that 

is done through using some equipment. Harper, Chen and Yen (2004) propose that distance 

learning has the potential to break cultural rules, norms, and educational learning systems.  

In general, the meaning of CALL involves employing technologies in any context to 

support teaching and learning a second or foreign language (Richards & Schmidt, 2002). 

CALL is a dynamic, complex, and rapidly changing field for both practice and research 

(Hubbard, 2009).  

        Computer Assisted Language Learning (CALL) provides an environment of learning 

which is both motivating and safe. It enhances learners’ achievement. In this context of 

electronic learning, there is an opportunity for students to select and manage their learning 

(Zarei, Hassani & Abbasi, 2013).   

        One new version of CALL is a web-based CALL, which is a significant vehicle for 

independent learning and achieving better learning results. Learners who employ computer 

technologies have the chance to, a) access enormous amounts of relevant and interested 

information, b) explore and browse within various choices, c) both socio-cultural 

knowledge and linguistic input is exposed to them, d) they can make their own evaluations 

and suggestions (Sheerin, 1997). 



       There is no doubt that the advancing computer technology as an up to date technology, 

is very suitable in language teaching and learning, but sometimes based on the learners’ 

views and attitudes, its positive role and even its usage is questionable. Yildiz (2007) 

asserts that various factors affect the implementation of CALL in language instruction, 

including physical, educational, and philosophical factors. These factors are classified into 

two external and internal groups. Factors such as access to hardware, enough time, and 

adequate administrative and technical (institutional) support are placed in external 

categories. Students and teachers’ beliefs and attitudes about computers, their established 

teaching practice, and willingness to make changes are included in internal factors (Ertmer, 

1999).  Chen and Zhang (2011) comment that learners’ attitude is one vital and influential 

factor in the effectiveness of CALL on language acquisition. There are many studies on the 

relationship between learners’ attitudes toward the computer and its positive role in 

ter & 

that students’ resistance to use CALL in language learning is related to their anxiety or 

computer phobia (Bloom, 1985). The learners’ behavioral intention of using CALL 

applications in language learning can be enhanced by learners’ positive attitudes (Akbulut, 

       The new media technologies have the potential to affect education radically (Jenkins, 

2006). Therefore, in this era, web-based instruction and computers have become more 

powerful, faster, easier to use, more convenient, and cheaper types of instruction (Gunduz, 

2005).  



        In these days, a very important and powerful tool in language learning is web-based 

learning. One of its advantages is that students are responsible for their learning. In contrast 

to conventional methods, this method offers a new dimension in language teaching, 

especially in EFL contexts (Zarei & Hashemipour, 2015).  

        A type of new technology, which is used in language instruction is Technology-

Enhanced Language Learning (TELL) (Warschauer, Turbee & Roberts, 1996). Stockwell 

(2010) comments that these technologies include portable MP3 players, wireless laptop 

computers, personal digital assistants (PDAs), mobile phones, pocket computers, 

smartphones, and electronic dictionaries. Huang et al. (2012) point out that small size, low 

cost, flexibility, and user-friendliness are features of mobile devices. Klopfer et al. (2002) 

enumerated five beneficial characteristics of mobile devices including, a) social 

interactivity, b) portability, c) connectivity, d) context sensitivity, and e) individuality. 

According to Begum (2011), cell- phones with wireless the internet access offer a world of 

possibilities for classroom instruction.

When learners use mobile devices for learning, it is called m-learning (Traxler, 2007). 

M-learning is a kind of e-learning which takes place by using wireless and portable devices 

to extend and deliver 

Koole (2009a), mobile learning happens in an intersection of learner, device, and social 

aspects. Wanger (2007) emphasizes that formal and informal learning experiences can be 

bridged in mobile-learning. 

       There are many possible strategies to use the cellphones for English language learning 

such as employing online dictionaries, downloading required e-books, software and 



dictionaries from mobile the internet, using translation dictionaries, and practicing 

pronunciation by recording audio materials. Moreover, students can get feedback from 

teachers via SMS (Thornton & Houser, 2005). The use of mobile games can also help to 

develop problem solving and critical thinking skills (Begum, 2011). 

       There are multiple advantages for EFL learners in the use of m-learning. One 

advantage is the possibility to download certain English programs and applications which 

may aid students to improve their language skills. Also, there are many free electronic PDF 

books, some of which relate to the English language, and various articles concerning 

novels, pieces of drama and poetry that are useful in English learning (Taleb & Sohrabi, 

2012). 

       Muhammed (2014) studied the applications of smart phones as mobile tools in 

improving language learning. It was concluded that mobiles do affect the process of 

English language learning. 

        Ketabi, Zarei and Khazaie (2011) explored the efficacy of mobile learning (m-

learning) in the context of teaching English vocabulary items to Iranian semi-illiterates in a 

traditional versus blended learning contexts. The t-test analysis indicated that the blended 

group outperformed their counterparts in vocabulary learning. Also, the results showed that 

the vocabulary items with pictorial annotations were learned better than those without. 

       Saran and Seferoglu (2010) explored the effectiveness of mobile learning in foreign 

language education. The findings showed that using MMS and SMS is very effective on 

enhancing vocabulary knowledge. 



      The results of a study by Abdollapour and Asadzadeh Maleki (2012) showed that using 

a dictionary on a mobile phone resulted in a significant difference in the participants’ 

vocabulary learning. The findings confirmed the usefulness of SMS on students’ 

vocabulary learning and retention.  

2.3. 1. Media literacy 

 Literacy is among the constantly changing and multi-faceted terms (Readence & Barone, 

2000). There are different types of literacies, used in people’s daily life, such as traditional 

alphabetic literacy, cultural literacy, visual literacy, network literacy, media literacy, 

computer literacy, information literacy, digital literacy, political literacy, multicultural 

literacy, functional literacy, biliteracy, mathematical literacy or numeracy, new media 

literacy, technology literacy, and global literacy (Jenkins, 2006). Defining literacy is a 

controversial and complex job. One of the commonly accepted definitions is that when a 

person passes at least four or five years of school and is able to read and write the alphabet 

of a language, s/he is considered literate (Adoni, 2006). Traditional literacy involves basic 

reading and writing skills. In the past (18th & 19th), it was measured as people’s ability to 

sign his/her name on the important personal documents (Cipolla, 1969). Kaestle (1991) 

defines literacy as the ability to decode and comprehend written language at a basic level. 

These definitions focus on reception (or reading), not on the creative process of writing 

(Adoni, 2006). According to Heath (1983), functional literacy is the ability to do different 

social reading functions: reading for instrumental, news-related, and recreational or social-

interactive purposes.  



        In this research, the focus is on media literacy and new media literacy. Some 

researchers consider media literacy as an umbrella term which can be defined as the ability 

to access, analyze, evaluate and communicate in different forms of media (Considine, 

e, 2004). Aufderheide (1997) defines media literacy

as the awareness that media messages can have political, social, and ideological 

implications. Quin (2003) defines media literacy as the ability to identify the complex 

nature of authorship.  Livingstone (2004) asserts that media literacy has a changing nature 

and usage. Accordingly, she defines it as the capability to access, analyze, evaluate and 

create messages across a variety of contexts. Schaefer (2005) defines media literacy as a set 

of skills related to the production of a media message, including film, television, radio, and 

the internet.  

       Media literacy is a very rich and multifaceted term. Every medium, genre and topic 

covered by the media is concerned with media literacy. Media literacy focuses on knowing 

how media messages are constructed and received (Rosenbaun, 2016). Media literacy is a 

critical viewing skill and competency to regard, examine, understand, and interpret the 

2004).  

Buckingham (2003) believes that media literacy involves an awareness of media creators 

who make the message. 

        Media literacy has now expanded to new media literacy. Therefore, new literacies are 

built on the basis of traditional literacy and print cultu ., 

2009). They include social skills, research skills, technical skills, and critical developments 

through collaboration and networking (Barden, 2011). The New Media Consortium (NMC) 



is an international community of experts in educational technology, which was founded in 

1993 by a group of hardware manufacturers, software developers, and publishers. NMC 

(2005) defines twenty- first century literacy as a set of capabilities and skills where visual, 

aural, and digital literacy overlap. This new literacy encompasses the power of sounds and 

images, identifying and employing that power, managing and transforming digital media, 

distributing them pervasively, and modifying them to new forms easily.   

       Jenkins et al. (2009) employed this definition in two ways. In their ideas, textual 

literacy remains a central skill in the twenty-first century. Young people should not push 

aside old skills to make room for the new ones, but they need to expand their required 

competencies (Jenkins et al., 2009) because with the advent of new technologies, traditional 

literacy is no longer sufficient for an individual in order to competently survive in this new 

media ecology (Lin, Li, Deng & Lee, 2013). Second, new media literacies should be 

considered a social skill. They are new ways of processing culture and interacting within a 

larger community which is developed through collaboration and networking, and not 

simply as individualized skills to be employed for personal expression (Jenkins et al., 

2009). 

       Furthermore, an integral part of contemporary life is the internet, and linguists are 

increasingly studying its effect on language. Therefore, one part of new media literacy is 

knowledge about the internet linguistics, which is a name for the scientific study of all 

manifestations of language in the electronic medium. The remarkable subject in the internet 

linguistics is the expansion of the expressive options available in a language, far more than 

types of stylistic expansion that happened with the arrival of printing and broadcasting 

(Crystal, 2011). 



        The effect of media literacy on individuals is described in three ways. Some 

researchers argue that media messages can shape people’s perception of reality 

am, 2003). Other writers believe that it can have an impact 

on individ

al., 2006).  And the third group assert that media literacy includes an understanding of the 

factors which have a mediating role in the effect of media messages on the population 

(Potter, 2004a). 

       In addition, nowadays, literacy is necessarily multimedia which encompass a mixture 

of words, sounds, pictures, and moving images (Abbott, 2001). Students need to be 

equipped with the twenty-first century skills to ensure their competitiveness in the 

globalization era in order to overcome the challenges of the twenty first century in science 

and technology (Turiman, Omar, Daud & Osman, 2011).  

       One way to prepare learners for the literacy they deserve in the future is the integration 

of media literacy and technologies (Larson, 2008). Another way is that adolescents learn 

how to integrate knowledge from various sources of information. These sources include 

video, music, online databases, and other media. To be capable of this integration, they 

need to think critically about data from all over the world, and participate in the types of 

collaboration that new communication and information technologies entail (Jenkins et al., 

2009). The other way is learners’ familiarity with six categories of competencies in media 

literacy such as self-reflective competencies, effective competencies, social-reflective, 

practical knowledge, technical knowledge, creative skills in using media (Gapski, 2001). 

Still another way is promoting media literacy (Livingstone, 2004). 



       In addition, Jenkins (2006) suggests three guidelines for teaching basic media literacy 

to learners. The first is awareness. Learners should be aware that for modern citizenship, 

media literacy, as a life skill, is integral in individuals’ life, informed decision making, and 

healthy lifestyles. The second suggestion is analyzing the information and elements of 

media messages to understand their forms and functions, content, and effects on the 

receiver. The last one is evaluation. Learners should evaluate the elements and intended 

results of media messages to facilitate selection for personal and educational use.  

       Furthermore,  Jenkins et al. ( 2009) identified a set of core social skills in media 

literacy that are needed for people if they want to be creative, active, full, and ethical 

participants in this emerging participatory culture and literacy. These skills are: play, 

simulation, performance, collective intelligence, appropriation, multitasking, negotiation, 

judgment, networking, and transmedia navigation.  

       Moreover, according to the National Communication Association (1998), people who 

are media literate communicators should show these abilities: a) identify the complex 

relationships among audiences and media content, b) understand that media content are 

produced within social and cultural contexts, c) know how people employ media in their 

personal and public lives, (d) media literate people should be able to acknowledge the 

commercial nature of media (Jenkins et al., 2009). 

2.3.2. History of media literacy 

The first half of the 20th century was the starting point for media literacy. At this time, 

Leavis and Thompson (1933) decided to use this term in the UK educational system to 



teach cultural points to learners. This decision was based on the protectionist approach, 

which aimed to promote high culture to fight against popular culture at printing media age 

(Buckingham, 2003).  

        In 1950s, for the first time, educational administrators in the United States got familiar 

with mass media such as radio and television, because people’s daily life and schooling 

were affected by them (Schwarz, 2005b). With the presence of media and new media 

technologies that caused collective anxiety in the society, especially in educational 

environments, a general tendency for media and new media literacy was highlighted (Lin, 

2010). Gauntlett (2011) argues that a very important event in the development of media 

literacy was the invention of the internet and its usage all over the world.  

2.3.3. Significance of media literacy 

Nowadays, new media connect us to the world, and every day a new technology emerges 

(Chang, Lee, Wang & Chen, 2010); for example, edutainment (education + entertainment) 

technology (Anikina & Yakimenko, 2015). As the result of these changes, all areas of life 

including education have been affected by the rapid development in information and 

communication technologies and social networks (Arslan, 2006). Therefore, over the past 

decades, many researchers have shown the vital role of media, especially new media, and 

their literacy in people’s life, (Al-

Jenkins et al. n, 2016). 

Therefore, media literacy is a crucial matter for all people; otherwise, they cannot have an 



active role in society or even their personal life. In other words, one of the essential duties 

of educational administrators is to encourage people to become media literate.  

        Also, according to Rosenbaun (2016), media literacy is intertwined with people’s daily 

life. The proponents of media literacy argue that just as people need to learn how to read 

alphabet, they also should learn how to read the media. Today, without the use of multiple 

techniques based on modern computers and innovations of ‘digital’ pedagogy, effective 

teaching and learning is impossible. One of UNESCO’s main goals in education, which 

offers high quality and accessible informational resources for all people, is achieved 

through the combination of social media and open educational resources. It plays an 

essential role in both learners’ individual and social life. Moreover, media literacy can 

facilitate the development of critical thinking skills; it satisfies learners’ intellectual 

curiosity and can even change their perspectives on life (Chang, Liu, Lee, Hu   & Lin, 2011).  

2.3.4. Media literacy and listening 

In the 21st century, listening is no longer takes place in monotonous activities. It is more 

integrated, and the teaching of listening is more challenging (Silviyanti, 2014), and the role 

of listening contexts is very significant in determining listeners’ comprehension. In 

multimedia contexts, learners can access, view, and repeat texts representing extended 

discourses that are richely contextualized by visual and textual data. While texts are 

presented in chunks can make students capable to control the stream of listening, stopping, 

repeating, or starting chunks in a suitable way for their effective listening practice (Meskill, 

1996).



       Therefore, teachers search for new media or materials which can be used in portable 

tools (Silviyanti, 2014), because there are various online learning tools for EFL learners on 

the internet which help to improve their listening comprehension skills. These tools enable 

learners to listen to English native speakers with different dialects based on their interest. 

This way, the students will be able to develop an understanding of real spoken English 

(Schafer, 2010). In the same way, researchers such as (Chun & & Plass, 

visual and verbal modes are combined, they can more

strongly and consistently support second or foreign language learners’ listening 

comprehension, and vocabulary learning. In addition, they argue that if texts and videos co-

occur, they can help to improve L2 listening comprehension (Jones, 2003) because pictures, 

slides, and drawings which are included in visuals support form-to-meaning 

correspondence and increase their intrinsic motivation in learning listening skills (Meskill, 

1996). 

 Podcasting or vodcasting sources present huge opportunities for target language 

listening practice (Rudel, 2006). Rost (2006) states that among suitable tools for practicing 

extensive listening are ELT podcasts. This type of podcast gives learners enough 

motivation to listen. 

There are many studies on the relationship between media literacy and language 

learning. Filiz and Fisun (2012) conducted a research to find out teacher candidates’ 

perceptions of media literacy by using a survey method. The results of the study showed 

that the teacher candidates were unaware of some the requirements of media literacy. 



       Chang and Liu (2011) investigated the media literacy of Taiwanese elementary school 

students. The results showed that gender made a difference. It was also found that the 

internet experience and library instruction influenced the media literacy of students. 

       Adoni and Nossek (2001) attempted to find out whether computers and the internet 

have significantly reduced the consumption of “old” media which require traditional 

literacy. Also examined media literacy in relation to audio-visual media. The findings 

revealed that the owners of computers and the internet are higher consumers of books, other 

print media, cinema, and other leisure activities than non-owners of the internet. The results 

also showed that interchangeability or co-existence based on functional differentiation is 

common for the new technologies and print media that need new convergent literacy and 

functional multiplicity. 

       Karadeniz and Can (2014) investigated the book reading habits and media literacy of 

students at the faculty of education in terms of various variables. The researchers aimed to 

see whether there were any relations among the book reading habits and media literacy of 

learners and their departments, habits of using social media, grades, academic grade point 

averages, and their parents’ educational background. The findings showed that the attitudes 

of female learners towards reading were higher than those of male learners. While there 

were positive correlations among the reading habits, media literacy and grade point 

averages, there was a negative correlation between the reading habits and social media 

using habits. 

 Dvorghets and Shaturnaya (2015) investigated the idea of developing students’ media 

literacy in English language teaching contexts. The study was done to examine the idea of 



developing students’ media literacy through integrating English and American mass media 

resources into the English classroom. The findings showed significant improvement of the 

students’ critical thinking ability and media literacy. 

       In addition, there are several studies on new media, and new media literacy (Coiro, 

.  Rosenbaun, 

today it is essential for students to develop new media literacy competencies because there 

are real benefits associated with them (Schmidt, 2012). Furthermore, teachers and students 

probably benefit from media literacy. Online learning tools represent an interesting 

alternative to the more common teaching method (Schafer, 2010). 

       Moreover, there are many studies on the effects of technology on learning English 

(

Hashemipour, 

2015). The results of these studies have shown that one way of improving learners’ 

motivation is using new technologies for instruction. Alsulami (2016) argues that in EFL 

learning, the use of technology can definitely have a positive effect on learners’ mastery 

levels. 

Different researchers have studied the use of multimedia in English language teaching 

the effect of multimedia on vocabulary learning; the results showed that Multimedia 

Messaging Service (MMS) significantly affects vocabulary learning of elementary level 

Iranian EFL students. Ismaili (2013) analyzed the effects of using movies in the EFL 



classroom. The result showed positive effects on developing students’ listening and 

communication skills.  

      Ahmad (2012) conducted a study on the integration of English language teaching (ELT) 

and media technology. The researcher aimed to investigate EFL learners’ answers towards 

media technology and its effect on improving accentual patterns of individual English 

words. Another subject to explore was the effect of internet and teachers’ role in improving 

learners’ writing skill. The findings showed that employing electronic devices were 

effective on ELT. 

      Zhou and Yang (2004) investigated the effects of visual aid on EFL learners’ listening 

comprehension, the findings of their study supported the use of multimedia in improving 

listening comprehension. 

       Gowhary, Pourhalashi, Jamalinesari and Azizifar (2015) examined the effect of video 

captioning on Iranian EFL learners’ listening comprehension. The findings showed that 

using captions had a significant positive effect on students’ listening comprehension.  

       Kargozari and Tafazoli (2012) studied the relationship between podcast and Iranian 

EFL learners’ listening ability. The results indicated that podcasts were effective on 

improving listening and generated a feeling of satisfaction and confidence among learners. 

A research by Ashraf, Noroozi and Salami (2011) on the use of podcast as listening 

material came to the conclusion that podcasts can be used to develop the listening skill of 

language learners. Fardy, Noori Shorabi and Mohammadi (2012) investigated the effect of 

using computers and internet on improving EFL learners’ listening comprehension skill and 

motivation. The results revealed that the use of the computer had an important role in the 



improvement of EFL learners’ listening comprehension. Meihami, Meihami and 

Varmaghani (2013) examined the effectiveness of CALL materials on the listening 

comprehension of Iranian learners. The findings of their study showed that using CALL 

materials can enhance Iranian EFL students’ listening comprehension. 

        Chen and Zhang (2011) investigated the effectiveness of web-based computer assisted 

language learning (CALL) on tertiary students’ listening comprehension. The finding 

revealed that learners responded to the web-based CALL positively and were more 

motivated to practice listening comprehension under the web-based CALL environments.  

       Arono (2014) attempted to measure the effectiveness of multimedia on improving 

students’ critical listening ability. The results revealed that interactive multimedia was 

effective learning media on improving learners’ critical listening skill. 

      In another study, Silviyanti (2014) in a study examined students’ interest in employing 

YouTube movie videos in practicing their listening ability either inside or outside the 

classroom.  The finding showed that the highest motive for learners to use it was that using 

YouTube has been beneficial to their English. 

2.4. Critical thinking 

One of the essential human attributes that affects learning is critical thinking. People think 

about every single matter. One of the main purposes of higher education is critical thinking, 

which trains dependent and reasonable thinkers as effective citizenship in modern society 

(Ku, 2009).  



There are different definition of critical thinking (Zarei & Haghgoo, 2012). Depending 

on one’s purpose, the term of critical thinking can be explained in a variety of ways (Paul & 

Elder, 2007). Some of the common definitions critical thinking are as follows: 

      Karamloo (2014) defines critical thinking as an everyday activity; whenever we want to 

make a decision, we go through a thinking process. Moon (2008) defines critical thinking 

as thinking strategically about something very important like a subject in an exam. 

Schafersman (1991) asserts that critical thinking means correct, reasonable, skillful, and 

reflective thinking that is focused on deciding what to believe or do. It is defined as, self-

regulatory and purposeful judgment which results in interpretation, analysis, evaluation, 

and inference, as well as an expression of the obvious, conceptual, methodological or 

contextual considerations of data gathered from or generated by observation, experience, 

8). Critical thinking is the process of “thinking 

about thinking” (Jafari, Assadi & Zoghi, 2014, p. 106). 

      Critical thinking is “our active, purposeful, and organized attempts to make sense of our 

world by carefully examining our thinking and the thinking of others in order to clarify and 

improve our understanding” (Chaffee, 1988, p. 29).  Fahim and Teimurtash (2012) offer 

other definition, including, developing careful and logical reasoning, the formation of 

logical inferences, deciding what action to take or what to believe through reasonable, 

reflective thinking, and purposeful determination of whether to accept, reject or suspend 

judgment.  



      Therefore, one of the fundamental skills and factors that affects learning is critical 

thinking which, as a cognitive skill, affects the way of people’s thinking (Ahmadzade-

2012). It is the ability to decide what to do or what to believe, to think clearly and 

rationally, engage in reflective and independent thinking (Ennis, 2011). Critical thinking 

means having independent opinions and accepting that they are subject to evaluation; 

exhibiting tolerance and flexibility (Florea & Hurjui, 2014). Employing cognitive skills or 

strategies to enhance the probability of a desirable outcome in a process of thinking is 

critical thinking which is purposeful, reasoned, goal-directed, and is involved in 

formulating inferences, solving problems, calculating likelihoods, and making decisions 

(Halpern, 1999).

       Moreover, Moon (2008) claims that emotion, language, and curiosity have a significant 

role in critical thinking. Ku and Ho (2010) assert that meta-cognitive strategies invoke 

behaviors that make students able to control their thinking process. King, Wood and Mines 

(1990) believe that gender and level of education are two effective factors in critical 

-cognitive skills have positive effects on critical

thinking skills. Moon (2008) asserts that both prejudice and the risk to judgement are 

opposites of critical thinking, because it is the ability to think about a range of information 

from many various sources, to process this data in a creative and logical manner, 

challenging, analyzing and arriving at considered conclusions. There are two forms of 

critical thinking, general and specific. When critical thinking is usable to all domains, 

disciplines, subjects, and professions, it is called general. Specific critical thinking is related 

to specific subjects, domains, professions, and disciplines (Paul & Elder, 2007). Two 



significant features of critical thinking are space of learning or education and classroom 

teaching. Organized learning is very important in space of learning, because it actively 

engages learners in learning to distinguish the critical features of different critical attitudes. 

In order to engage students in meaningful critical thinking processes the effective use of 

teachers’ questions and learners’ participation in authentic discussions is essential in terms 

strong forms of critical thinking. The weak form refers to only learning the skill.  The 

strong form encompasses putting a weak form of skills into practice (Paul, 1994).  

     Also, There are eight characteristics of critical thinkers, critical thinkers are in the habit 

of asking relevant questions, defining a problem, examining evidence, analyzing 

assumptions and biases, avoiding emotional reasoning, avoiding oversimplification, 

considering other interpretations, and tolerating ambiguity (Wade, 1995). Broad-

mindedness, fairness, and flexibility are covered by critical thinking dispositions (Bailin, 

Case, Coombs & Daniels, 1999). Critical thinking skills are interpretation, analysis, 

inference, evaluation, explanation, and self- regulation (Haghparast, Nasaruddin & 

Abdullah,   2013).  

      Hypothetically speaking, CT is one of the several skills essential to benefit both 

teachers and learners toward a better educational system. Teachers can help learners in 

improving their skills and strategies by teaching them how to better judge, use 

inductive/deductive reasoning and solve problems which ultimately result in their 

achievements (Zare, Behjat, Abdollrahimzadeh & Izadi, 2013).       



2.4.1. History of critical thinking 

The history roots of critical thinking are prehistoric and came back to our descendants who 

used their critical thinking abilities to find a good place to live or food sources; therefore, it 

is not a new idea or term. The word critical is derived etymologically from two Greek 

roots: "kriticos" (meaning meticulous judgment) and "kriterion" (meaning criteria) (Paul & 

Elder, 2008). The claim is that critical thinking returned to the Socrates idea in 2500 years 

ago. He referred to the significance of making questions to think before doing the things 

and confirming the others views In Europe numerous researchers began to think critically 

regarding various issues like religious conviction, painting, human being, environment, and 

so on throughout the Renaissance (Paul, Elder & Bartell, 1997). Critical thinking as a 

means of inquiry has moved from a small corner of the stage in philosophy and the social 

sciences to front and center over the past twenty years (Nour Mohammadi & Zare, 2014).  

2.4.2. Significance of critical thinking 

Critical thinking is the ability to think about your own thinking with a more analytical 

perspective (Fahim & Rezanejad, 2014). Kress (1985) points out that critical thinking is a

language itself and defines it as a social practice. Critical thinking is a 3-D thinking 

process-depth, width, and time; it is not subjective, but objective. Therefore, it is needed for 

questioning and criticizing an idea. It is considered as a fundamental goal of learning and 

core of higher education (Moon, 2008). It is an important educational goal (Thaiposri & 

Wannapiroon, 2014). In modern education, it is a significant and vital subject, and all 

administrators and educators are interested in teaching critical thinking to their students, 



because in this way they can improve the learners’ thinking skills, and, therefore, better 

1991).  

       In the age of information, new technologies are presented in every aspect of human 

life. Therefore, in order to cope with new technology, good thinking skills are necessary in 

order to be successful in life. Shakirova (2007, p. 42) expresses that critical thinking 

enables learners “to deal effectively with social, scientific, and practical problems”. 

2.4.3. Listening and critical thinking 

With regard to the framework of learning in the 21st century, which is concerned with 

critical thinking skills, technologies, problem solving and informational skills oblige 

students to be critical thinkers. This era of education requires capable critical thinker 

students to employ technologies to do research, organize, evaluate, and communicate 

information. (Bellanca & Brandit, 2010). Elder and Paul (2005) assert that human thinking 

is the only capacity people can use to learn. If people think well while learning, they learn 

well. If somebody thinks poorly while learning, s/he learns poorly.  

       The role of critical thinking in language learning, especially in listening is obvious. 

Coakley and Wolvin (1997) point out that in second or foreign language environments, 

listening is the process of receiving, focusing attention on, and assigning meaning to aural 

stimuli. This process needs a listener who brings linguistic knowledge, knowledge of the 

topic and cognitive processes to the aural text and listening task and also to the interaction 

between the two. Therefore, one inferential process of language learning is listening (Rost, 



2002). Listening comprehension is a mental processes, and listeners attempt to construct 

meaning out of the information they receive from the speakers (Goss, 1982).  

        Also, there are five factors underlying the meta-cognitive awareness strategies during 

listening, including planning, problem-solving, mental translation, person knowledge, 

evaluation, and directed attention (Vandergrift, Goh, Mareschal & Tafaghodtari, 2006). 

Most of these factors are related to critical thinking. 

       Naderi and Ashraf (2014) planned a study to find out the relationship between upper 

intermediate EFL learners’ listening comprehension ability and their critical thinking. The 

results showed a significant positive. 

       Gholami, Jahandar, Khodabandehlou and Nedaee Hour (2014) studied the impact of 

teaching critical thinking on Iranian EFL students’ listening comprehension ability. The 

results were analyzed through ANCOVA, and it was revealed that critical thinking had a 

positive effect on listening comprehension ability.

       Johnson (2004) investigated whether instruction in critical thinking has any significant 

effect on the music listening abilities of students in the fifth grade. The results showed that 

students with critical thinking instruction (CTI) were more successful in music. Zare, 

Behjat, Abdollahzadeh and Izadi (2013) launched a research on the relationship between 

critical thinking and listening. The findings showed that critical thinking has a positive 

effect on the listening ability of students in Iran. Fahim, Shariati and Masoumpanah (2015) 

explored the effects of teaching critical thinking skills on listening comprehension ability of 

EFL learners. The findings revealed that those students who received instruction in critical 

thinking skills did better on the listening comprehension tests. 



       Azadi, Zare and Khorram (2015) examined the relationship between students’ critical 

thinking ability and their listening strategies. The finding showed a significant and positive 

relationship between them. Nour Mohammadi and Zare (2015) conducted a research to 

identify the relationship between listening comprehension and critical thinking ability of 

Iranian EFL learners. The results of this study revealed a strong positive and significant 

relationship between critical thinking ability and listening comprehension ability. 

       Elekaei, Faramarzi and Heidari Tabrizi (2016) attempted to identify the relationships 

among listening comprehension ability, autonomy and critical thinking ability of Iranian 

EFL learners. The findings showed that there was a significant positive correlation between 

autonomy and critical thinking ability of the learners. Moreover, the results revealed that 

students with high autonomy level had the best listening comprehension ability. 

Furthermore, students with high critical thinking ability had high listening comprehension 

ability. 

       Alizahed, Jahandar and Khodabandehlou (2013) launched a study to find out the 

relationship among learners’ critical thinking ability and their selected strategies of 

listening skills and the effect of gender on them. The findings showed that choosing 

listening strategies was significantly affected by critical thinking ability. However, there 

was no significant relationship between gender and selected strategies of the students for 

listening comprehension through critical thinking ability.  

       Mowlaie and Einy Samarein (2014) investigated the difference between male and 

female Iranian Upper-Intermediate EFL learners in terms of critical thinking, meta-

cognitive awareness, listening strategies, and selection of meta- cognitive listening 



strategies. The findings revealed no noticeable difference between males and females’ 

critical thinking ability, but there was a significant difference between them in awareness 

and the choice of meta-cognitive listening strategies. 

        Nosratinia, Asiabar and Sarabchian (2014) explored the relationship between EFL 

learners’ language learning strategy use and critical thinking. Correlation analysis indicated 

that a significant relationship exists between EFL learners’ use of language learning 

strategies and critical thinking. 

       Zarei and Karami Zarandi (2015) attempted to explore the impact of critical thinking 

level on Iranian EFL learners’ choice of language learning strategies. The findings revealed 

that the level of critical thinking significantly affected the learners’ choice of memory, 

cognitive, metacognitive and social strategies, but had no significant influence on the 

choice of compensation and affective strategies. Karamloo (2014) tried to explore the 

relationship between learning styles of Iranian male and female EFL learners and their 

critical thinking ability. The findings revealed that there is a significant relationship 

between critical thinking ability and total learning style.

      There are also several studies on the relationship between reading comprehension and 

Mohammadi, Heidari & Dehghan Niry, 2012). The findings of these studies have revealed 

the significant role of critical thinking in developing reading comprehension. Nour 

Mohammadi, Heidari and Dehghan Niry (2012) comment that one of the language 

teachers’ tasks is to cultivate learners’ critical thinking and their awareness of reading 

strategies, because their integration will result in better reading comprehension. 



        In addition, there is a study on the relationship between CT and English language 

translation (Boloori & Naghipoor, 2013), suggesting that employing CT skill can be 

beneficial to improving learners’ ability in translation skill. Another study investigated the 

relationship between CT and the speaking ability of EFL learners (Malmir & Shoorcheh, 

2012). The results showed that CT and speaking are interrelated and interdependent. 

Another study examined the correlation between CT and writing skill (Jafari, Assadi & 

Zoghi, 2014), and still another study investigated the relationship between CT and language 

learning strategies (Mall-Amiri & Ahmadi, 2014). The results of these studies showed that 

the role of critical thinking in developing effective language learning is undeniable. And 

finally, Zarei and Haghgoo (2012) investigated the relationship between critical thinking 

and l2 grammatical and lexical knowledge. The finding revealed that critical thinking has a 

positive relationship with grammar and vocabulary. 

       Many other researchers have studied critical thinking (Haghparast, Nasaruddin & 

-Barforoush & Salimi- 11; 

M  The results of these studies have confirmed that CT has a 

vital role in education, specially in language learning. Ahmadzade-Barforoush and Salimi-

Khorshidi (2015) assert that critical thinking is affected by many factors such as motivation 

and self-efficacy. They argue that with regard to the significant role of CT in higher 

education holding classes in an argumentative mode, involving learners in group 

discussion, lessening the memorization contents of the curricula, and enhancing learners’ 

challengeable and reflective contents are necessary for CT reinforcement.  



2.5. Motivation 

 Motivation is a term frequently used in both educational and research literature, but 

surprisingly there is not any agreement on its meaning (Dornyei, 1998). Over the years, 

different schools of thought have defined motivation in various ways based on their aspects 

of the view. Behaviorism defines motivation as simply the anticipation of reward driven by 

prior experiences for positive reinforcement to achieve more reinforcement. Cognitivists 

believe that motivation puts more emphasis on the individual’s decisions. Constructivists 

assert that motivation places emphasis on social contexts as well as individual personal 

choices (Haji Pour Nezhad & Behzadi, 2013). From the perspective of education, 

motivation is defined as the stimulus for the desire to learn something. In contexts of course 

delivery, this usually refers to the stimulating interest of learners in the course content or 

their intrinsic motivation (Abdullah & Yih, 2014). 

       However, despite the conceptual differences, most researchers agree that motivation is 

Manolopoulou-Sergi, 2004). Motivation is “a reason or reasons for acting or behaving in a 

particular way with interest or enthusiasm” (Dictionary of Applied linguistics). Li and Pan 

(2009) define motivation as an inner state of need or desire that activates an individual to 

do something to satisfy them. Harmer (2007, p 98) also defines motivation as “the 

dynamically changing cumulative arousal or internal drive in a person that starts, directs, 

coordinates, amplifies, terminates, and evaluates the cognitive and motor processes 

whereby initial wishes and desires are selected, prioritized, operationalized and successfully 

or unsuccessfully acted out”. Crookes and Schmidt (1991) define motivation as the 

learners’ orientation with regard to the goal of learning a second language. Murphy and 



Alexander (2000) point out that motivation is a theoretical construct employed to express 

the initiation, direction, intensity, persistence and quality of behavior, especially goal-

directed behavior (Murphy & Alexander, 2000). Motivation is something “responsible for 

why people decide to do something, how long they are willing to maintain the activity, and 

how hard they are going to pursue it” (Dornyei & Skehan, 2003, p. 614). 

        Intrinsic, extrinsic, integrative, and instrumental motivation are four types of 

motivation (Ozgur & Griffiths, 2013). Learners’ positive attitudes towards the target 

language groups and the desire to integrate in the target language community is integrative 

motivation (Carrió-Pastor & Mestre Mestre, 2014). Integrative motivation is the desire to 

learn language for communicating with other people who speak the target language 

of integrative motivation in EFL contexts was suggested by Benson (1991). It represents 

the desire of the individual to become bilingual, while at the same time becoming bicultural 

(Benson, 1991). 

      Engin (2009) proposes that instrumental motivation came from a pragmatic approach. 

The emphasis in pragmatic approach is on practical and creative aspects of ESL usage 

(Engin, 2009). Instrumental motivation underlies the goal to gain some social or economic 

rewards through L2 achievement. Therefore, referring to more functional reasons for 

language learning (Carrió-Pastor & Mestre Mestre, 2014). Instrumental motivation is used 

as a tool in order to achieve something else or a specific purpose, for example, a job 

(1972) state instrumental motivation refers to more functional reasons for learning a 



language, to get a better job or a promotion, or to pass a required examination (Gardner, 

1979). Instrumental motivation stresses the pragmatic aspects of second language learning 

without any particular interest in communicating with the second language community 

(Gardner, 1977). 

      Oroujlou and Vahedi (2011) believe  that with regard to the instrumental motivation, 

the purpose of language acquisition is more utilitarian, such as applying for a job, meeting 

the requirements for school or university graduation, requesting higher pay based on 

language ability, translation work or achieving higher social status, reading technical 

material with instrumental motivation. 

         Intrinsic motivation considers learners’ engagement in the task and their willingness 

to be involved in the activity; so the inner feelings of learners are associated with intrinsic 

motivation. It is not related to external factors (Ozgur & Griffiths, 2013). Knowledge, 

accomplishment and stimulation are three sub-types of intrinsic motivation (Vallerand, et. 

al., 1992). Intrinsic motivation refers to motivation to fulfill a task that leads individuals to 

feel a sense of personal enjoyment and control when taking part in the task (Mohammadi, 

Moenikia & Zahed-Babelan, 2010). Van Lier (1988) defines intrinsic motivation as a true 

enjoyment that accompanies the experience of what they call dynamic, holistic and 

sensation of total involvement with the activity itself. 

      Extrinsic motivation is defined by Nilson (2010) as external to one’s feelings about the 

course itself; like the expectations of others, such as parents, spouses, employers, teachers 

(Nilson, 2010). Sometimes the source of extrinsic motivation is a negative purpose to avoid 

punishment, ridicule or loss of status. Therefore, extrinsic motivation refers to the 



performance of an activity in order to attain some separable outcomes (Ryan & Deci, 

2000). External regulation, interjected regulation, and identified regulation are three sub-

types of external motivation (Noels et.al, 2000). Extrinsic motivation refers to motivation 

that exists because of the presence of an externally mediated activity or constraint 

(Mohammadi, Moenikia & Zahed-Babelan, 2010). Models of extrinsic motivation are still 

useful for understanding students’ motivation, since much of the culture of schooling 

continues to reflect the importance of extrinsic rewards (Wentzel & Brophy, 2014). 

     When both intrinsic and extrinsic motivation are incorporated in the classroom, the 

results are better (Brown, 2007). In the other words, using integrative and instrumental 

motivation are not necessarily mutually exclusive or opposite ends of a continuum, but 

positively related and both are effectively loaded goals and can produce learning (Brown, 

2001

        One of the significant factors which noticeably affect language learning is “individual 

differences”. This concept was defined by Cohen (2010, p 161) as ‘personal baggage’ 

which learners bring to the language course that will have an important influence on how 

learning proceeds. Individual differences cover many factors like age, gender, anxiety, 

personality, aptitude, motivation, attitude, beliefs, learning styles, and learning strategies.  

       Therefore, motivation as a personal baggage has a vital role in people’s life. Three 

different categories exist in learners’ motivation, amotivation (lack of any motivation), 

extrinsic motivation, and intrinsic motivation (Noels 

Intrinsically motivated learners learn better and are high achievers (Deci & Ryan, 1980). 



Svinicki, 2004). A learner with instrumental motivation regards language as an instrument 

to get a reward (Gardner & Lambert, 1972). Based on a study by Molaeea and Dortaj 

(2015), ARCS model includes four categories, attention, relevance, confidence, and 

satisfaction. These categories describe conditions for motivating persons. 

       Three issues are addressed in questions about motivation. The first issue is why 

behavior is directed toward a specific goal. The second issue refers to the intensity or effort 

invested in pursuing goals. The third issue has to do with why various people in the same 

situation vary in the direction and strength of motivated behavior (MacIntyre, 2002). 

       Also, there are three dimensions of language learning motivation, 1) learners require a 

positive attitude towards L2 speakers, 2) in order to successfully engage in second language 

learning, general interest in foreign languages, and a low ethnocentrism is needed, and 3) 

framework of motivating strategies for learning encompasses two domains, 1) motivation 

2) learning strategies. Learner’s intrinsic goal orientation, extrinsic goal orientation, and 

task value are included in motivation. Learning strategies involve control of learning beliefs 

and self-

motivation, motivation to learn, motivation to work, and self-motivation (Keller & 

Litchfield, 2002).  

      Therefore, motivation, as the main determinant of second / foreign language learning 

achievement, has attracted the attention of many investigators (Lasagabaster, 2011).  It is a 

driving force to pave the way for learning and helps students to push their learning process 



forward. Ormrod (2006, p. 365) contents that “motivation is something that directs, 

energizes, and maintains behavior; it gets students moving, directs them to a special 

direction, and keeps them going”. 

2.5. 1. Historical changes 

Gardner and Lambert (1959) started second language motivation research. They adopted a 

macro perspective that captured the overall language disposition of substantial learner 

samples on a large time scale. In 1990s, this situation changed dramatically and researchers 

noticed to a more micro-level analysis of motivation, focusing on how motivation affected 

language learning behaviors and achievement in specific learning contexts such as L2 

classrooms (Dornyei, MacIntyre & Henry, 2014). Fluctuation in learners’ motivational 

dispositions exhibited on an almost day-to-day basis, which led to attempts to reframe the 

concept in the process-oriented terms (Dörnyei & Ottó, 1998; Dornyei, 2000).  

       Dornyei and Ushioda (2011) conducted a motivation research which contained 

extensive arguments to support the theoretical validity of dynamic approaches. They 

extended this discussion which also includes possible selves and L2 motivational self-

system, which they saw as a dynamic ‘motivation–cognition–emotion amalgam’. 

Therefore, they argue that these days, research on second language motivation directs its 

way beyond the individual differences and begins to explore and analyze the complex 

interaction between the individual and the social and contextual factors (Dornyei & 

Ushioda, 2011). Recently, motivation is seen as a dynamic characteristic which reflects the 



2011).  

2.5.2. Significance of motivation 

Sadighi and Zarafshan (2006) point out that there has been a noticeable shift within the 

field of language learning and teaching with greater emphasis on learners and learning 

rather than on teachers and teaching from the late 60s and early 70s. In this new shift, 

learners’ role is at the center, as an autonomous and active doer which in turn needs high 

levels of motivation. The crucial role of motivation cannot be denied in learning, in general, 

and in language learning, in particular, because even clever learners with appropriate 

curricula and knowledgeable teachers cannot be successful in long-term goals without 

sufficient motivation (Do

and Behzadi (2013) believe that one of the catchall terms for elaborating the success or 

failure of any task is motivation. They claim that success in any task is highly dependent on 

learners’ motivation and perhaps teachers and students’ biggest obstacle to reach a 

desirable outcome is the lack of motivation.  

        Mohammadzadeh Vijeh (2014) claims that language learning achievement is 

significantly influenced by motivation. It offers starting spark to set the second language 

learning in motion. Dornyei (2006) states that even individuals with the most remarkable 

abilities cannot accomplish long term goals without enough motivation. This statement 

highlights the importance of motivation, especially in learning languages. 



2.5.3. Motivation and listening 
  

In the process of learning a language, motivation plays a vit

Oroujlou & Vahedi, 2011). If language teachers ignore motivation and its impact on 

language learning or acquisition, they cannot teach a language effectively. Passion is the 

core of motivation which refers to learners’ desires and intrinsic goals. Effective and 

successful language learning is linked to the learners’ passion (Oroujlou & Vahedi, 2011). 

Dornyei (2001) argues that despite a learner’s language aptitude or other cognitive 

characteristics, he/she can gain an acceptable knowledge of a L2 only when s/he has a 

sufficient level of motivation.   

       In the other hand, one of the people’s urgent needs for both daily life and second 

language acquisition and learning is listening ability (Harputlu & Ceylan, 2014). Listening 

classes are usually difficult and even boring for learners because the expectation is that 

students should understand everything they hear and be able to answer many questions. 

These matters make listening not enjoyable, but stressful. In this difficult situation, one way 

of helping students is arousing their motivation which, in turn, engages learners to listen 

more effectively (Hajiyeva Azerbaijan, 2010). 

        According to Gardner (1982) language motivation consists of three elements: effort, 

affect, and desire. Effort refers to the time and effort students put into studying, affect refers 

to the emotional reactions of the students towards studying, and desire means strong 

interest to become proficient in language. Also, students’ low motivation and lack of 

interest are two factors which negatively affect language learning, in general, and listening, 

in particular. Moreover, Dörnyei (2009) expresses that second language learning is 



considered as an agent-based process. This means that this process is dependent on the 

learners or individuals. Therefore, we can say that individual differences can cause 

variation and affect second language learning as well as EFL listening. 

       There is a difference between competent and skillful listeners. Skillful listeners 

understand the listening process, process a set of listening skills, and are able to choose 

among, and use those skills. While competent listeners include the willingness to listen in a 

variety of different situations and who want to listen effectively, know what to do to listen 

effectively and demonstrate the ability to listen effectively in a variety of situations. 

Therefore, motivation to listen effectively and the ability to do so across a variety of 

situations transforms skillful listening into competent listening (Morreale, 2001). When a 

person is a competent listener, he/she is motivated to listen even he/she would rather not. 

Therefore, a competency model for listening calls for the listeners to apply motivation, 

knowledge, and skills to the three steps of receiving, constructing meaning, and responding 

(Karimi & Biria, 2014). 

        Gardner (2010) made a distinction between the role of integrative and instrumental 

motivation. He defines integrativness as open and accepting orientation to the other 

language community and other communities in general, so offering more desire to learn 

language. Pennington (1986) claims that students who are integratively motivated, may try 

to attain a native accent in a foreign language. In the same way, Griffiths (2008) proposes 

that it is intuitive to think that learners with internal and integrative motivation would reach 

better pronunciation than others, because accent is a strong marker of cultural identity. Haji 

Pour Nezhad and Behzadi (2013) argue that any scale of learning is achievable only when 



experiencing people are enough motivated; they claim that listeners’ performance can never 

be affected as dramatically as a sudden loss of motivation. 

      Karimi and Biria (2014) investigated the relationship between visuals materials, 

motivation and listening. The results indicated that the use of visuals improved the listening 

comprehension of the subjects, and that using visuals improved their motivation. 

       Baleghizadeh and Rahimi (2011) launched a research to examine the relationships 

among metacognitive strategy use, motivation, and listening test performance of EFL 

university students. A statistically significant correlation was found between metacognitive 

strategy use and listening performance, listening performance and intrinsic motivation, as 

well as metacognitive strategy use and intrinsic, extrinsic motivation. 

        Vandergrift (2005) examined the relationships among proficiency in listening 

comprehension, motivation, and metacognition. The findings of the research indicated that 

listening proficiency correlated negatively with amotivation. However, there was no 

significant correlation between intrinsic/extrinsic motivation and listening proficiency.  

 Harputlu and Ceylan (2014) explored the relationships among listening proficiency, 

motivation, and metacognitive strategy use. The results showed a significant relationship 

between listening proficiency and extrinsic orientation to motivation. There was also a 

negative correlation between listening proficiency and two subscales of MALQ, person 

knowledge and mental translation.  

 Jafari (2010) investigated the relationship between Iranian EFL learners’ listening 

comprehension (LC) and their English listening comprehension motivation (ELCM). This 



research also examined the role of gender and years of university study in LC and ELCM. 

The findings indicated that the relationship between ELCM and LC was positive and 

significant. Also, the analysis of variance (ANOVA) revealed that the level of listening 

proficiency contributes to the years of university study. In addition, the result showed no 

significant difference between males and females’ listening comprehension motivation 

score.

       Yousofi and Naderifarjad (2015) had a study based on Gardner’s socio-educational 

model of motivation. They attempted to find the relationship between motivation with 

regard to integrativness and instrumentality and pronunciation skill of upper intermediate 

students. The study revealed that these two motivational components were not antagonistic 

counterparts, but were often positively related. 

Abdul Samad, Etemadzadeh and Roohbakhsh (2012) attempted to find out the 

relationship between motivation and language proficiency of Iranian EFL learners. 

Instrumental and integrative motivation was considered in this study. The findings 

indicated that high achievers’ language proficiency correlated well with integrative 

motivation.  

     Ghalami and Ahangari (2012) investigated the effect of CALL on Iranian EFL learners’ 

task-based listening skill and motivation. The findings showed that the motivation of the 

experimental group who received instruction through email was higher than that of the 

comparison group. 

        There are several studies on the relationship between language learning and 

Kitjaroonchai & 



 Mohammadi, Moenikia 

& Zahed-

Brophy . The findings of these studies have indicated that one of the 

basic strategies in language learning is motivational strategies (Lasagabaster, 2011). 

Therefore, higher motivated learners always achieve greater success, while lower motivated 

ones make little attempt in the process of language learning (Li & Pan, 2009). 

        

o

Alex . The results of 

these studies have showed that motivation has a vital role in individuals’ success. As 

referred by Molaee and Dortaj (2015), the effect of motivation has been evident in all 

human activities just like L2 learning. Motivation is one of the most significant factors in 

successful language learning. Therefore, instructors should find ways of motivating their 

students (Ozgar & Griffiths, 2012).  

2.6. Self-efficacy 

For the first time in 1977, Bandura introduced self-efficacy which derived from social 

cognitive theory (SCT). For Bandura, self-efficacy theory was one aspect of social 

cognitive theory (Mojarrabi Tabrizi & Saeidi, 2015) in which the role of observational 

learning and social experience in the development of personality is emphasized (Bandura, 

suggests that people are able to regulate and reflect on themselves, and to actively shape 

their environments rather than passively react to it (Mojarrabi Tabrizi & Saeidi, 2015). This 



theory emphasizes a triadic reciprocal causal interaction in human physiological 

interactions between the cognitive, behavioral, and environmental or situational contexts 

(Wood & Bandura, 1989). Therefore, the main concept of this theory is that in almost every 

situation, people’s actions and reactions involving social behaviors and cognitive processes 

are affected by the actions that people have observed in others. Therefore, self-efficacy 

Other theories related to self-efficacy are Social 

learning theory, Self-concept theory, Attribution theory etc. 

       Coronado-Aliegro (2006) defines self-efficacy as one’s abilities in performing a task 

that affect their success and contribute to increased attempt and persistence. Delcourt and 

Kinzie (1993, p 36) define it as “perceived self-efficacy reflects an individual’s confidence 

in his or her ability to perform the behavior required to produce specific outcomes”. 

Bandura (1997, p. 3) defines self-efficacy as “beliefs in one’s capabilities to organize and 

execute the courses of action required to produce given attainments”. Baumeister (1997, pp.  

681- 682) defines self-efficacy as follows “the direct feeling each person has of privileged 

access to his or her own thoughts and feelings and sensations”. In other words, the self-

comprises cognitive, affective, and physical aspects. Frank (2011) defines self-efficacy as 

people’s belief in their ability to accomplish some specific goal or task. It generally 

corresponds to the level of competence an individual feels. Competence can differ from one 

situation to another. Therefore, overall self-efficacy may not be completely accurate as it is 

assessing an individual’s general feeling of competence across a variety of situation or 

tasks. 



       Generally speaking, how confident people believe they are or how much control 

believe they have in their ability to reach an aim or accomplish a task is self-efficacy 

(Lambert, 2007).Woolfolk Hoy and Burke Spero (2005, p .344) think of self-efficacy as  “ 

individuals’ future-oriented judgment about their competence rather than their actual level 

of competence”. Schunk (1981) maintains that self-efficacy is concerned with judgments of 

one’s capability to produce a given pattern of behavior.  

      Also, Kuo (2010) argues that the term of self-efficacy is related to efficacy expectations 

which are different from outcome expectations. One’s beliefs on the behaviors to obtain 

certain outcomes, the efforts people will make, and the amount of persistence when 

encountering obstacles is efficacy expectations. Bandura (2006) explains outcome 

expectations as judgments about the outcomes that are likely to flow from such 

performances. There are three forms of outcome expectations, including the positive and 

negative physical, social, and self-evaluative outcomes (Bandura, 1986).

       There are two types of self-efficacy, general and academic (Razmi & Rastegar, 2012). 

According to Judge, Erez and Bono (1998), general self-efficacy (GSE) is people’s 

perception of their ability to perform across a variety of different situations. Chen, Gully 

and Eden (2001) point out that general self-efficacy captures differences among individuals 

in their tendency to view themselves as capable of meeting task demands in a broad array 

of contexts. General self-efficacy is defined as a wide and stable sense of personal 

competence which reflects a generalization across different domains of functioning in 

which people judge how efficacious they are and how they cope effectively with a variety 

of stressful or challenging situations (Luszczynska, Scholz & Schwarzer, 2005). GSE 



strongly relates to other self-evaluation constructs, including self-esteem, locus of control, 

and neuroticism (Judge, Erez & Bono, 1998). 

        Another type of self-efficacy is academic self-efficacy, which according to Ayoobiyan 

and Soleimani (2015), is related to issues such as perceived self-competence, self-efficacy 

expectations, perceived control, and academic self-regulatory skills. Chemers, Hu and 

Garcia (2001) define academic self-efficacy as the individual perceptions considering the 

effectiveness with which one can perform academic tasks or achieve academically. Schunk 

(1991) defines academic self –efficacy as people’s self-assurance in their own capabilities 

to successfully perform academic activities at a designed level. Self-efficacy beliefs are 

related to academic choices, performances, action, perseverance, expected results, and 

learners’ satisfactions (Dewitz & Walsh, 2002). It increases learners’ strategy use by 

employing metacognitive strategies, influences cognitive strategy use, and self-regulation 

(Pajares, 2005).              

         Furthermore, Bandura (1997) believes that one of the significant features of self-

efficacy is task and situation specific. Self-efficacy beliefs differ in level, generality, and 

strength. The level of self-efficacy depends on the difficulty of the task; generality relates 

to the transferability of self-efficacy beliefs across activities; and strength means having a 

stronger sense of self-efficacy beliefs. Bandura (2006) asserts that self-efficacy beliefs are 

context-dependent and domain-specific. He believes that a person may have high self-

efficacy for solving art problems, for example, but low self-efficacy for language learning. 

Choe (2006) names the features of self-efficacy as the ability to predict, to understand and 

to manage the environment of oneself and others.



          Moreover, Zimmerman (2000) claims that self-efficacy beliefs vary on the basis of 

the domain of functioning. The measures of self-efficacy consider performance capabilities 

and these measures do not focus on personal qualities such as one’s physical or 

psychological characteristics. They are planned to be sensitive to variations in performance 

contexts such as learning in a noisy place compared to a quiet place like a library. 

Furthermore, perceptions of efficacy depend on a mastery criterion of performance rather 

than on normative or other criteria. And finally, self-efficacy judgments specifically refer to 

future functioning and are assessed before students perform the relevant activities. 

Zimmerman and Cleary (2006) assert that there are four characteristics of self-efficacy, 1) it 

focuses on proposed abilities to perform a task rather than on behavior or psychological 

characters, 2) self-efficacy beliefs are domain-specific, context-specific, and activity 

specific, 3) self-efficacy depends on mastery norm performance rather than normative or 

other measures, 4) judgment about self-efficacy is done before really doing the task. 

       In addition, seven factors, including (1) perceived difficulty of the task, (2) amount of 

outside needed help, (3) assessment of existing capabilities, (4) temporal patterns of 

successes and failures, (5) amount of effort required, (6) circumstances in which the tasks 

are performed, (7) the way experiences are organized and reconstructed and cause variation 

in self-efficacy (Bandura, 1997). 

      Sometimes self-efficacy and self-concept are confused with each other, but they are 

different. Theorists emphasize that self-efficacy shows individuals’ judgements of how 

capable they are performing specific activities, whereas self-concept is a description of 



Schunk, 2002). 

Furthermore, Bandura ( dents can build their self-

efficacy beliefs through four sources of experiences. Mastery experiences or performance 

outcomes, which is learners’ successful experiences which enhance self-efficacy (Bandura, 

eveloping self-

Pajares, 2003), because it is based on authentic mastery experience (Bandura, 1986).  It is 

based on visualizing successful outcomes (Bandura, 2003). Vicarious experience or 

modeling allows people to imagine themselves in the position of other people without the 

es verbal 

persuasion, which is the process by which individuals are persuaded of their ability to 

accomplish certain tasks through the support of their peers. Physiological and emotional 

states are necessary for developing high self-efficacy mood or attitude (Bandura, 1994).  

      Furthermore, there are different influences that self-efficacy beliefs create which are 

done through the following four key procedures, cognitive, motivational, affective, and 

selection processes (Bandura, 1993).  

      Moreover, Pintrich (1999) believes that self-efficacy is a key factor in regulating 

behavior leading to human competence. The theory of self-efficacy proposes that behavior 

changes by different modes of influences by developing and strengthening percepts of self-

of efficacy affects their behavior in three ways, 1) affects the choice of behavior, 2) aids to 

establish how much effort people will expend on an activity and how long they will save 

the sense of efficacy, 3) affects thought patterns and emotional reactions. 



       According to Frank (2011) there are many characteristics for low and high self-

efficacy. Features for low self-efficacy are, fear of risks, fear of uncertainty, feelings of 

failure, impression management (attempt to control how others might perceive you in order 

to be seen more positively). There are also characteristics of high self-efficacy, such as, 

self- confidence, accurate self- evaluation, willingness to take risk, sense of 

accomplishment. 

2.6.1. History of self-efficacy 

It was in the 1960s, when for the first time, Bandura introduced his social-behavioral 

theory. Self-efficacy (SE) was a concept employed to refer to a person’s belief in his or her 

ability to organize and execute a required course of action to achieve a desired result 

(Bandura, 1977). He recognized a significant missing element that individuals create and 

develop self-perceptions of an ability which becomes instrumental to the goals they pursue, 

and to the control they are capable to exercise over their environments. The main idea in 

social cognitive theory was the critical role of self-beliefs in human cognition, motivation 

and behavior. In this theory Bandura emphasized the existence of self-system in human 

beings and rejected behaviorists’ indifference to self-processes. In Bandura’s theory, 

individuals are viewed as proactive and self-regulating rather than as reactive and 

controlled either by environmental or by biological forces (Pajares & Schunk, 2000). 



2.6.2. Significance of self-efficacy 

Bandura (1997) believes that individual’s cognitions, motivations, affective processes, and 

ultimately their behaviors are influenced by self-efficacy. Also, people’s expectations of 

certain outcomes are influenced by their efficacy beliefs (Lambert, 2007). High self-

efficacious students monitor their performance, are alive and continue longer and solve the 

problems better than low self-efficacious learners (Bandura, 1995). 

Self-efficacy beliefs aid achievement motivationally, and through strategic thinking 

Rahimirad & Zare-ee, 2015). Pajares (2002, p. 425) argues that “in a 

situation of lacking self-efficacy, people tend to behave weekly, even though, they know 

what to do”. Doordinejad and Afshar (2014) point out that learners with low self-efficacy 

give up more easily in their academic pursuits than students with high self-efficacy. Zarei 

and Hashemipour (2015) assert that depression, anxiety, and helplessness are associated 

with low self – efficacy. 

       Furthermore, people’s choices, efforts, and degree of persistence with tasks are guided 

by self-efficacy. There is an essential role of self – efficacy with regard to maintaining 

motivation in the face of difficulties and failure (Bandura, 1995). High self-efficient people 

look at tasks as challenges to be resolved. Therefore, even in a stressful environment, they 

set reasonable aims and attempt to make efforts to achieve them. Consequently, these 

efforts make them manage their stress and avoid depression and manage the fear of failure 

(Yong, 2010). Bandura (1982) claims that thought patterns, actions, and emotional arousals 

are influenced by self-efficacy. He believes that higher performance achievements are 

resulted from high self-efficacy.



2.6.3. Self-Efficacy and Listening Comprehension  

Roberts and Gous (2014) point out that listening is considered as a combination of 

linguistic and non-linguistic knowledge in modern pedagogy. Bayat (2014) argues that self-

efficacy is domain-specific. Therefore, in listening, better academic achievement are 

achieved through raising the learners’ perception of listening self-efficacy. For this purpose 

using metacognitive listening strategy instruction is needed. Gao (2012) believes that there 

are still many problems in listening achievement for learners, especially in the 

foreign/second language contexts, because listeners cannot control the vocabulary, 

structural complexity, and language culture (Gao, 2012). These lead to listening anxiety 

that is connected with low self-efficacy (Yao, 2010). Therefore, one influential factor in 

academic achievement, in general, and listening performance, in particular, is self-efficacy 

which is the learners’ perception of their self-efficacy in the process of language learning 

(Bayat, 2014).  

       Rahimi and Abedini (2009) examined the relationship between EFL learners’ self-

efficacy and their listening proficiency. The findings of the study revealed that the students’ 

self-beliefs of language ability can influence their language achievement negatively or 

positively depending on the strength of their efficacy beliefs. 

       Razmi and Rastegar (2012) launched a research on the metacognitive listening strategy 

preferences of Iranian learners of English as a Foreign Language in relation to their 

perceived self-efficacy components. The results of this research indicated that there was a 

significant positive relationship between metacognitive listening strategy use and self-

efficacy. It also showed that learners’ self-efficacy correlates with the language strategy 

use. 



       Graham (2011) investigated the role of self-efficacy in academic listening.  The results 

showed that in English for academic purposes (EAP) contexts, high self-efficacy can help 

learners cope more effectively with listening comprehension. Chen (2007) studied the 

relationship between EFL learners’ self-efficacy beliefs and English listening achievement. 

The findings of this study showed a significant positive relationship between self-efficacy 

beliefs and listening achievement. 

       Kaim (2013) conducted an exploratory study of self-efficacy beliefs of EFL students’ 

listening comprehension. The aim of her study was to investigate the levels of the learners’ 

listening comprehension, self-efficacy beliefs and perceptions. The finding revealed that 

there was no significant positive relationship between listening comprehension self-efficacy 

beliefs and the demographic variables, except for the proficiency level of students. 

Izadi (2012) examined the relationship between learners’ listening efficacy beliefs 

concerning their listening strategy use. The findings of the study revealed that self-

efficacious listeners positively, highly, and directly use listening strategies to overcome 

listening inhibitions and negotiate meaning to the speaker. 

       Mills, Pajares and Herron (2006) launched a research to examine the relationships 

among self- 

efficacy, anxiety, and reading and listening proficiency. The results showed that listening 

self-efficacy was positively associated with listening proficiency only for the female 

participants, and listening anxiety was positively related to the listening proficiency of both 

males and females. 



 Munoz and Jojoa (2014) investigated the correlation between SMART goal setting 

(Specific, Measurable, Attainable, Relevant, and Time-based) and EFL learners’ self-

efficacy beliefs in listening. The results revealed that self-efficacy was highly positive 

when related to goal setting as learners were able to set SMART goals to improve their 

listening comprehension, and that students showed improvement in self-efficacy beliefs and 

felt more motivated when completing listening tasks related to songs. 

       Mojarrabi Tabrizi and Saeidi (2015) explored the interrelationships among EFL 

learners’ self-efficacy, autonomy and listening comprehension ability. The findings 

revealed that there was a positive correlation among Iranian EFL learners’ listening self-

efficacy beliefs, listening autonomy, and listening comprehension ability. Accordingly, it is 

suggested that building self-efficacy and autonomy in listening comprehension is crucial to 

ensure the success of EFL learners in listening comprehension. 

       Mohammadi Sepahvand (2012) planned a research to explore the interrelationships 

among listening self-efficacy, listening comprehension, age and gender. The findings 

showed a positive relationship between listening self-efficacy and listening comprehension. 

The results also showed that gender did not affect listening self-efficacy and listening 

comprehension; however, the variable of age was negatively related to listening self-

efficacy.  

      Kazemi, Khodabandehlou and Jahandar (2013) attempted to investigate the role of EFL 

learners’ self-efficacy regarding listening comprehension in their listening test 

performance. The results of statistical analyses indicated that self-efficacy has an effect on 

Iranian intermediate EFL learners’ listening comprehension ability.   



       Zareian, Adel and Alizadeh Noghani (2015) studied the effect of multimodal 

presentation on EFL learners’ listening comprehension and self-efficacy. Based on the 

results of this study, it was concluded that multimodal presentation has an important role 

only in improving EFL learners’ listening comprehension, but not their self-efficacy. 

       Naderi (2014) conducted a study to investigate the effect of two types of corrective 

feedback the intermediate EFL learners’ listening self-efficacy beliefs. The results of the 

one-way ANOVA indicated the effectiveness of both corrective feedback types in listening 

self-efficacy; moreover, it was concluded that between two corrective feedback types, the 

explicit one was more effective in improving learners’ listening self-efficacy. 

       Bayat (2014) investigated the effect of metacognitive listening strategy instruction on 

the listening self-efficacy perceptions of a group of pre-intermediate English learners. The 

results showed that the experimental group outperformed the control group significantly, 

and that there was no significant difference between male and female learners of each 

group. This suggests that metacognitive listening strategy instruction can result in raising 

leaners’ self-efficacy perceptions. 

 There are also studies on the relationship between self-efficacy and language learning 

 & 

ahimirad & Zare-

The findings of these studies have revealed that self-efficacy is a significant factor in 

language learning. It can enhance students’ achievement. Jabbarifar (2011) argues that 

based on the value of self-efficacy, foreign language classrooms should be places where 

teachers and students foster respect, care, and mutual support to enhance self –efficacy. In 



these classes, social relationships are improved, a positive self-image is enhanced, and 

learning the foreign language is facilitated. 

 There are many other studies on self-  Caprara 

et al. Usher & 

2000). The finding of these studies have 

revealed the key role of self-efficacy in people’s life. Self-efficacy aids to predict 

motivation and performance (Schunk, 1995). 

       Despite, the relative plethora of research on the various aspects of each of the variables 

of this study, there appears to be a paucity of research on the relationship among these 

variables together. The main aim of the present study is to try to partially bridge this gap.    



Chapter Three: Methodology 

3.1. Introduction 

This chapter explains the method including the participants, the instruments, and the 

procedure that was followed to collect data, analyze them, and report the findings. 

3.2. Participants 

In the present study, the researcher selected a sample of 120 male and female Iranian B.A. 

level undergraduate students majoring in Teaching English and English Translation at 

Imam Khomeini International University in Qazvin. The participants included 68 females 

and 52 males, all of whom were between the age ranges of 21 to 26. Of these participants, 5 

and 14 participants were excluded from the study because of extremely high or low levels 

of proficiency measured with the Michigan Test of English Language Proficiency. 

Therefore, the final number of the participants was 84.  

3.3. Instruments 

The researcher employed the following instruments to answer the research questions. 

1. A Michigan test of English language proficiency (MTELP) 

2. A media literacy questionnaire 



3. An English listening comprehension motivation scale 

4. A critical thinking questionnaire 

5. A questionnaire on EFL learners’ self-efficacy about listening skill 

6. A listening test 

3.3.1. Michigan test of English language proficiency (MTELP). 

In order to homogenize the participants and to make sure that they were all at the same 

level of proficiency in English, the researcher employed the MTELP. This test contained 

100 items in three sections: grammar, vocabulary, and reading comprehension. There were 

40 items on grammar, 40 items on vocabulary, and 20 items on reading comprehension. 

Zarei and Hashemipour (2015) have estimated the reliability of the test in the Iranian 

context and reported a reliability index of .78.   

3.3.2. Media literacy questionnaire 

The media literacy questionnaire (Media Literacy Self-assessment Scale (MLSS)), 

developed by Chang et al. (2011), with 13 items, was used to measure the students’ media 

literacy. Chang et al. (2011) reported an alpha coefficient of 0.9 for the questionnaire. The 

MLSS consists of three subscales, presented with agree/disagree statements on a five point 

Likert type scale from 1 = Strongly Disagree, to 5 = Strongly Agree. A detailed description 

of these three subscales is as follows: 1) 6 items were about Media Application Skills 

subscale (MAS), which assessed learners’ ability to perform media technologies, 2) 7 items 

were about Learning with Media subscale (LWM), which assessed students’ ability to 



extract messages from media to perform learning tasks, 3) 5 items were about Attitudes 

toward Media subscale (ATM), which assessed students’ perceptions regarding the 

copyright ethics of technology (Chang & Liu, 2011).

3.3.3. Listening motivation questionnaire 

The listening motivation questionnaire was the Persian version of the English Listening 

Comprehension Motivation Scale (ELCMS). It was used to assess the level of students’ 

motivation for practicing English listening comprehension. The items used in the ELCMS 

were developed by Hsu (2006) from Chang's (2001) Intrinsic Motivation Orientation Scale. 

This motivation scale consists of 24 statements, and these 24 statements are scored on a 

five point Likert scale, ranging from strongly disagree to strongly agree. The internal 

consistency of the Persian version of ELCMS, measured through Cronbach alpha, has been 

reported to be .92 (Jafari, 2009). 

3.3.4. Critical thinking questionnaire 

In order to find out the students’ critical thinking beliefs, a critical thinking questionnaire, 

adapted from Naieni (2005), was used. Naieni (2005) has reported a reliability index of .86 

for this questionnaire in the Iranian context. The questionnaire includes 30 items, a 5-point 

Likert scale coded as (A. Never, B. Rarely, C. Sometimes, D. Often, E. Always).  

3.3.5. Self-efficacy questionnaire  

A self-efficacy questionnaire was employed to measure the learners’ self-efficacy; it was 

developed by Rahimi and Abedini (2009). This questionnaire was constructed based on 



three questionnaires of Beliefs about Language Learning (BALL) developed by Hortwiz 

(1985), the Persian Adaptation of the General Self-efficacy Scale constructed by Nezami, 

Schwarzer and Jerusalem (1996) and Morgan-Links Student Efficacy Scale (MJSES) 

designed by Jinks and Morgan (1999). The questionnaire consisted of 20 Likert-scale items 

taken from the mentioned questionnaires and the additional items developed by Rahimi and 

Abedini (2009) in accordance with research questions. The students were expected to read a 

statement and decide if they: (1) strongly disagreed (2) moderately disagreed (3) slightly 

disagreed (4) moderately agreed (5) strongly agree. Rahimi and Abedini (2009) have 

reported a Cronbach alpha of 0.73 for this questionnaire. 

3.3.6. Listening test  

To measure the participants’ listening comprehension, the researcher used an academic 

lecture (TOEFL® Listening: Lecture (1) (2015)), which offered the biography of Sylvia 

Plath, an American famous woman. This test consisted of ten multiple-choice questions 

designed to measure the level of listening comprehension ability. The learners were asked 

to listen to the audio text twice and select the correct answer. The reliability of this test was 

estimated by the researcher through KR-21 formula, and the result turned out to be .95. 

3.4. Procedure 

The researcher followed the following procedure in order to achieve the purpose of the 

present study.  



      Initially, the participants were selected based on availability and cluster sampling from 

among undergraduate students majoring in Teaching English and English Translation at 

Imam Khomeini International University in Qazvin.  

      In order to homogenize the participants, the researcher used the MTELP. She 

administered it at the beginning of the study to make sure that there was no difference 

among the participants in terms of their proficiency level. The students were given 100 

minutes to complete this test. Then, the researcher selected the students whose score was 

whithin one standard deviation away from (above or below) the mean, and excluded the 

rest from all subsequent analyses. 

       In the second stage, the homogeneous students were offered the media and listening 

motivation questionnaires and were asked to answer the questions. The students were given 

13 minutes to answer the media questionnaire and 24 minutes to complete the listening 

motivation questionnaire. 

In the third stage, the students were given the listening self-efficacy and critical thinking 

questionnaires. The researcher gave the participants 20 minutes for the self-efficacy and 30 

minutes for the critical thinking questionnaires to complete.  

       In the last stage, the listening test was administered to all the participants. The students 

were asked to listen to the listening test twice. For the first time, there was no question and 

the participants just carefully listened to the audio. Then, the test papers were given to the 

participants, and they had 5 minutes to read the questions. After that, the listening text was 

played again and when it finished, the participants had 13 minutes to answer the test. 



3.5. Data analysis 

To test the possible correlation between each variable (media literacy, critical thinking skill, 

self-efficacy, motivation) and the learners’ listening performance, the Pearson correlation 

coefficient was used. 



Chapter Four: Results and Discussion 

4.1. Introduction 

This chapter is divided into six sections in order to present the results of the study on the 

relationship between media literacy, and personality traits and the listening of Iranian EFL 

learners. Tables are used to show the results more clearly. 

4.2. Results: 

4.2.1. Investigation of the first research question

The first research question sought to investigate the relationship between Iranian EFL 

learners’ media literacy and their listening comprehension. To answer this question, the 

researcher used Pearson product-moment correlation to investigate the correlation between 

these two variables.  

      The analysis of the data showed that Pearson correlation coefficient between media 

literacy and listening is (r=.59, p<.0005). This suggests that there is a positive relationship 

between these two variables. Therefore, the first null hypothesis is rejected. The result of 

the correlation between these two factors is shown in Table 4.1. 



                       Table 4.1 

                      Pearson Correlation between Media Literacy and Listening 

                                                                       Media literacy                 listening

                     Media literacy    Pearson Correlation    1                            .595**

                    Sig. (2-tailed)                                                                        .000
                                                                                                                            

                     N                                                                84                        84  

                   **. Correlation is significant at the 0.01 level (2-tailed). 

Based on the Table 4.1, there is about 35% (.59 ) common variance between media 

literacy and listening comprehension. This means that about 35% of the times, listening 

ability can be predicted based on the media literacy. 

  

4.2. 2. Investigation of the second research question 

The second research question sought to investigate the relationship between Iranian EFL 

learners’ critical thinking and their listening comprehension. For this purpose, another 

Pearson product-moment correlation was used. The result is presented in table 4.2.  

          Table 4.2 shows that the correlation coefficient between critical thinking and 

listening is (r=.55, p<.0005). This suggests that there is a positive relationship between 

these two variables. Therefore, the second null hypothesis is rejected.  



      Table 4.2 
      Correlation between Listening and Critical Thinking  

                                                                           Critical thinking       Listening

                    Critical thinking       Pearson Correlation        1                     .558**

                     Sig. (2-tailed)                                                                         .000
                                                                                                                            

                    N                                                                     84                     84 

                    **. Correlation is significant at the 0.01 level (2-tailed).   

       Based on the Table 4.2, there is about 31% (.55 ) common variance between critical 

thinking and listening comprehension. This means that about 31% of the times, listening 

ability can be predicted based on the critical thinking. 

4.2.3. Investigation of the third research question

The third research question sought to investigate the relationship between Iranian EFL 

learners’ motivation and their listening comprehension. To this end another Pearson 

product-moment correlation procedure was used. The analysis of the data showed that 

Pearson correlation coefficient between motivation and listening is (r=.86, p<.0005). This 

suggests that there is a strong positive relationship between these two variables. Therefore, 

the third null hypothesis is rejected. The result of the correlation procedure between these 

two factors is shown in Table 4.3. 



                    Table 4.3 
                   Correlation between Motivation and Listening

                                                                             Motivation                listening

                     Motivation       Pearson Correlation             1                       .865**

                    Sig. (2-tailed)                                                                         .000
                                                                       

  
                       N                                                           84                             84 

                   **. Correlation is significant at the 0.01 level (2-tailed). 

       Based on the Table 4.3, there is about 74% (.86 ) common variance between 

motivation and listening comprehension. This means that about 74% of the times, listening 

ability can be predicted based on the motivation. 

4.2.4. Investigation of the fourth research question 

The fourth research question sought to investigate the relationship between Iranian EFL 

learners’ self-efficacy and their listening comprehension. A Pearson product-moment 

correlation procedure was used to investigate the correlation between these two variables.

Table 4.4 contain the result.         

         Based on table 4.4, Pearson correlation coefficient between critical thinking and 

listening is (r = .32, p < .01), suggesting that there is a positive relationship between these 

two variables. Therefore, the fourth null hypothesis is also rejected. 



                   Table 4.4 
                  Correlation between Self-Efficacy and Listening 

                                                                              Self-efficacy          Listening

                   Self-efficacy    Pearson Correlation                 1                      .322**

                    Sig. (2-tailed)                                                                           .003
                                                                                                                            

                    N                                                                      84                      84 

                   **. Correlation is significant at the 0.01 level (2-tailed). 

      Based on the Table 4.4, there is about 10% (.32 ) common variance between self-

efficacy and listening comprehension. This means that about 10% of the times, listening 

ability can be predicted based on the media literacy. 

4.3. Discussion 

The present study attempted to investigate the relationship between media literacy, 

personality traits, and Iranian EFL learners’ listening comprehension. One of the findings 

of the present study was that there was a positive correlation (r=.59) between media literacy 

and listening comprehension. Many studies have been done on the relationship between 

new media technologies and EFL listening comprehension as well as on the relationship 

between social networks and EFL listening comprehension. However, the researcher could 

not find a study exactly similar to her own measuring the relationship between media 

literacy and EFL listening comprehension. However, as mentioned earlier, media literacy is 



vital for using new media technologies and social media, which, in turn, are effective in 

English learning in general and listening, in particular. From that perspective the finding of 

the present study supports that of Karadeniz and Can (2015), who reported a positive 

correlation between reading habits, grade point averages and media literacy. 

       The result of the present study is also consistent with Arono’s (2014) finding that 

interactive multimedia is effective on improving students’ critical listening skill. In 

addition, the finding of the present study supports Pourhosein Gilakjani’s (2012) finding 

that multimedia instruction creates the opportunity for students to improve their learning 

effectively. The result of the present study is also in line with that of Ahmad (2012), who 

reported the positive effect of the integration of media technology in English language 

teaching, especially on improving accentual patterns of individual English words. 

Moreover, the finding of the present study lends support to Ghalami Nobar and Ahangari’s 

(2012) finding suggesting that the use of computer has a significant role in the 

improvement of EFL learners’ listening comprehension. It is also consistent with Basaran 

and Cabaroglu’s (2014) finding, based on which there was a significant difference in 

participants’ perceptions of their listening comprehension, speaking, and reading skills and 

also their writing self-efficacy after they experienced E-learning. 

        Moreover, the finding of this research is in line with Dey’s (2014) finding, which 

indicated that podcast can motivate learners to develop their listening skill. It is also 

consistent with the finding of Shiri (2015), who reported that podcasts have an effect on 

improving learners’ motivation for listening. In addition, the finding supports those of 

Silviyanti (2014), who asserts that the employment of YouTube is beneficial and interesting 

for learners in a listening class.  



        Furthermore, the finding of the present study supports Ismaili’s (2013) finding, which 

indicated that movies have significant impact on developing students’ listening and 

communication skill. The finding is also in line with Karimi and Biria’s (2014) finding, 

based on which visuals as a motivating factor, improve Iranian EFL learners’ listening 

comprehension.  

       In addition, the finding of the present study is in line with those of Saran and Seferoglu 

(2010), who assert that in mobile learning, employing MMS and SMS is effective on 

improving vocabulary knowledge. The result of is also consistent with Begum’s (2011) 

finding indicating that cell phone has great potential as an instructional tool. It is also in 

line with Ketabi, Zarei and Khazaie’s (2011) finding, based on which mobile learning (m-

learning) is effective in the context of teaching English vocabulary to Iranian semi-

illiterates.  

      On the other hand, this finding of the present study contradicts that of Chen and Zhang 

(2011), who reported that the web-based CALL does not improve listening comprehension, 

because in their study there was no significant difference between the students employing 

the Web-based CALL and the students using the traditional method.

 The second finding of the present study was that there was a positive correlation 

(r=.55) between critical thinking and listening. This is in line with a number of previous 

studies. It is consistent with that of Nour Mohammadi (2015), who reported a strong 

positive relationship between critical thinking and listening comprehension ability. It is also 

in line with Fahim, Shariati and Masoumpanah’s (2015) finding that critical thinking 

training has a vital impact on improving the listening comprehension of Iranian EFL 



learners. Furthermore, it also confirms Karamloo’s (2014) result that there is a positive 

relationship between critical thinking ability and auditory learning style. Moreover, the 

finding also supports Gholami, Jahandar, Khodabandehlou and Nedaee Hour’s (2014) 

finding that English listening critical thinking has significant impact on English listening.  

         In addition, this finding of the present study is in line with those of Mowlaie and Einy 

Samarein (2014), who reported that the integration of listening strategy use and critical 

thinking skills will contribute to better listening comprehension. It also supports Naderi and 

Ashraf’s (2014) finding that the correlation between critical thinking and listening 

comprehension is significant. The finding is also compatible with the results of Elekaei, 

Faramarzi and Heidari Tabrizi (2016), who reported that learners’ level of critical thinking 

significantly affects their listening comprehension. 

        Furthermore, the finding is in line with Jafari, Assadi and Zoghi’s (2014) finding. 

They reported that critical thinking strategies instruction has positive effects on the writing 

performance of Iranian EFL learners across genders. It also supports the finding of 

Nosratinia, Ghanbari Asiabar and Sarabchian (2014), who argue that there is a significant 

relationship between Iranian EFL learners’ use of language learning strategies and their 

critical thinking. It is also in line with Fahim and Aghaalikhan’s (2014) finding that there is 

a positive relationship between reading comprehension and critical thinking. It is also 

consistent with those of Golpour (2014), who reported that critical thinking ability of 

Iranian EFL learners affects their writing. 

        At the same time this finding of the present study contradicts the finding of a number 

of previous studies. It contradicts the finding of Fahim and Afshari (2014), who reported 

that there is no relationship between learners’ critical thinking ability and their overall use 



of reading strategies. This finding is partially different from Zarei and Haghgoo’s (2012) 

finding that there is no significant correlation between critical thinking and L2 lexical 

knowledge. It is also in contradiction with the finding of Myers and Dyer (2006), who 

assert that there is no significant relationship between critical thinking ability, gender and 

selected strategies for listening comprehension.  

       The third finding of the present study indicated a strong positive correlation (r=.86) 

between motivation and Iranian EFL learners’ listening comprehension. Although, types of 

motivation were not considered in this study, the result confirms that of Jafari (2010), who 

reported that the relationship between Iranian EFL learners’ listening comprehension and 

English listening comprehension motivation is positive and significant. It also partially 

supports Harputlu and Ceylan’s (2014) finding that there is a significant relationship 

between listening performance and extrinsic orientation to motivation. Furthermore, this 

finding is partially in line with that of Baleghizadeh and Rahimi (2011), who assert that 

there is a significant relationship between listening performance and intrinsic motivation. 

        In addition, the finding of the present study confirms Yousofi and Naderi farjad’s 

(2015) finding which indicated a strong positive correlation between motivation and 

pronunciation ability. It is also in line with those of Abdul Samad, Etemadzadeh and 

Roohbakhsh Far (2012), who concluded that integrative motivation has a positive and 

significant relationship with Iranian EFL students’ language proficiency. This finding also 

supports Oroujlou and Vahedi’s (2011) finding that motivation and attitude have great roles 

in raising proficiency and efficiency of the students. 



        On the other hand, this contradicts those of a number of previous studies. It is partially 

different from Harputlu and Ceylan’s (2014) finding that the relationship between listening 

performance and intrinsic motivation is not statistically significant. This is also partially 

different from those of Baleghizadeh and Rahimi (2011), who argue that there is no 

relationship between extrinsic motivation and listening performance. Further, it contradicts 

Abdul Samad, Etemadzadeh and Roohbakhsh Far’s (2012) finding that there is no 

significant correlation between instrumental motivation and students’ language proficiency. 

       The fourth finding of the present study was that there was a positive, but relatively low 

correlation (r=.32) between Iranian EFL learners’ self-efficacy and their listening 

comprehension. This confirms those of Kazemi, Khodabandehlou and Jahandar (2013),

who reported that self-efficacy has an effect on Iranian intermediate EFL learners’ listening 

comprehension ability. This is also in line with Mohammadi Sepahvand’s (2012) finding 

that there is a relationship between listening self-efficacy and listening comprehension. 

Moreover, it supports those of Mojarrabi Tabrizi and Saeidi (2015), who argue that there is 

a positive relationship among Iranian EFL learners’ listening autonomy, listening self-

efficacy beliefs, and listening comprehension ability. The finding is also in line with Razmi 

and Rastegar’s (2012) result that there is a significant positive relationship between self-

efficacy and metacognitive listening strategies use.  

      Furthermore, this finding supports those of Ayoobiyan and Soleimani (2015), who 

assert that there is a positive relationship between students’ self-efficacy and language 

proficiency. It is also in line with Raoofi, Tan and Chan’s (2012) finding that self-efficacy 

is a strong predictor of performance in various language skills and tasks. In addition, this 



finding confirms Mousapour Negari and Donyadary’s (2013) finding that there is a strong 

relationship between students’ self-efficacy beliefs and their language performance.

        Nonetheless, this finding is different from Anaydubalu’s (2010) finding that there is 

no correlation between self-efficacy and language performance.  It also contradicts those of 

Kaim (2013), who asserts that there is no significant relationship between listening 

comprehension self-efficacy beliefs and learner’s demographic variables, except for 

proficiency level.  

        A number of factors could possibly account for these findings. One of the reasons may 

have been the number of learners. There were 84 participant in this study, while the number 

of participants in the study by Eksi and Y

Mohammadi, Moenikia and Zahed-Babelan (2010), the number of participants was 780. It 

might be that the size of the sample could affect the finding. 

      The other possible factor which might have affected the findings of the present study 

was the participants’ multiple intelligences, which was not controlled in this research, 

while, Mahasneh (2013) reported that students’ multiple intelligences were correlated with 

their listening comprehension. Learners’ gender is another factor which might have 

influenced the results of the present study, and it was not controlled in this research. 

Previous studies like Jafari, Assadi and Zoghi’s (2014) and Myers and Dyer (2006) have 

emphasized gender differences among the participants, and the role of such differences in 

listening comprehension.  



Still another factor which might have influenced the findings of this study was 

learners’ level of proficiency. Intermediate level learners participated in this research, but 

the participants of Chang and Liu’s (2011) study were students of an elementary school. 

The participants of Begum’s (2011) study were undergraduate EFL university students. The 

participants of Stockwell’s (2010) study were pre-intermediate learners of English, and 

those of Golpour’s (2014) study were advanced level EFL students.  



Chapter Five: Conclusion and Implications 

5.1 Introduction  

This chapter includes a summary of the findings of the present study. It also provides some 

pedagogical implications and suggestions for further research.  

5.2. Summary of the findings  

The present study attempted to investigate the relationship between Iranian EFL learners’ 

media literacy, personality traits and their listening comprehension. The first question 

examined the relationship between Iranian EFL learners’ media literacy and their listening 

comprehension. The results of the Pearson product-moment correlation analysis indicated a 

positive correlation between Iranian EFL learners’ media literacy and their listening 

comprehension.  

      The second research question focused on the investigation of the relationship between 

Iranian EFL learners’ critical thinking and their listening comprehension. The result of the 

Pearson product-moment correlation analysis revealed a positive correlation between 

Iranian EFL learners’ critical thinking and their listening comprehension.  

      The third research question examined the relationship between Iranian EFL learners’ 

listening comprehension and their motivation. The result showed a strong positive 



correlation between motivation and listening comprehension. Therefore, it is concluded that 

motivation and listening comprehension are related to each other strongly in Iranian EFL 

context. 

Finally, the fourth question examined the relationship between Iranian EFL learners’ self-

efficacy and their listening comprehension. The result indicated that there was a positive, 

but low correlation between Iranian EFL learners’ self-efficacy and their listening 

comprehension. 

5.3. Conclusion  

Based on the findings of this study, it may be concluded that Iranian EFL learners’ listening 

comprehension and their media literacy are closely inter-related, and that the integration of 

these two can enable learners to develop better understanding of both new media and 

language. Schmidt (2012) asserts that today it is necessary to aid college students to 

develop new media literacy competencies, because there are real benefits associated with 

media literacy in educational contexts, especially in foreign language learning. Zarei and 

Hashemipour (2015) assert that the integration of technology and educational curriculum 

can solve demotivational problems in education. And based on the finding of the present 

study, motivation is strongly correlated with EFL learners’ listening comprehension.  

       In addition, media literacy can form part of a strategy to change the position of media 

users from recipient to participant, from passive to active or from consumer to citizen 

(Livingstone, 2004). On the other hand, education has been influenced rapidly by the 

arrival of new media technologies, especially computer technology (Chang & Liu, 2011) 

and the internet. This development can be challenging for both teachers and students to 



adapt and to employ their ability to provide increasingly rich opportunities for learning. 

Therefore, through identifying the role of new media literacy in improving listening skills 

for EFL students, the present study hopes to increase the quality of teaching listening by 

integrating teaching methods and new technologies in Iran.  

Based on the second finding of this study, it may be concluded that Iranian EFL 

learners’ listening comprehension and critical thinking are positively related to each other. 

This implies that it may be helpful for teachers to consider critical thinking in their classes, 

because most of them are not aware of its prominent role in education. The finding can also 

motivate materials developers and syllabus designers to implement critical thinking both in 

teacher training courses and learners’ books. Fahim, Shariati and Masoumpanah (2015) 

argue that if critical thinking issues are involved in educational textbooks, teachers can be 

trained to change their attitudes toward students and themselves, and learners are invoked 

of their critical thinking and encouraged to take charge of their own thinking. Therefore, 

learners who acquire critical thinking skills can go beyond textbook-knowledge absorption 

and learn to develop skills included in reason-driven argument, information-valued 

judgment, and evidence-based evaluation.  

       Moreover, teaching the elements of critical thinking is an important goal of modern 

education (Ku, 2009) because CT can be effective in almost every job, especially language 

learning (Fahim & Aghaalikhani, 2014). It equips learners with the competency necessary 

to deal quickly and effectively with ever accelerating change of the new world (Ku, 2009).  

 Based on the third finding of this study, it may be concluded that Iranian EFL 

learners’ listening comprehension and motivation are strongly related to each other. The 



effect of motivation is evident in all processes of human life, especially in L2 learning. 

Motivation is an underlying factor in EFL listening comprehension which can affect the 

efficiency of students because it seems that even learners with the most remarkable talent 

cannot achieve their long-term goals without motivation, no matter what the curricula are or 

who the teacher is. It may be concluded that teachers need to consider the remarkable role 

of motivation in second language achievement, in general, and listening comprehension, in 

particular. For example, instructors should design learning tasks and activities which 

provoke learners’ motivation. 

     In the light of the findings of the present study, it can be inferred that when students’ 

motivation increases, their listening comprehension increases, too. Conversely, when 

students’ achievement decreases in listening comprehension, their motivation decreases, 

too. Therefore, educational authorities and teachers should take this reality into 

consideration and invest more time and energy to reinforce motivation for better 

achievement in EFL listening comprehension classes. Moreover, providing a positive 

teaching and learning atmosphere, meaningful interactions between teachers and students, 

and positive feedback from teacher and classmates contribute to high motivation in EFL 

listening comprehension classes and may lead to better listening achievement.  

      Based on the last finding of this study, it may be concluded that Iranian EFL learners’ 

listening comprehension and self-efficacy are related to each other, but not strongly. The 

finding of the present study indicated a positive, but low correlation between Iranian EFL 

learners’ listening comprehension and their self-efficacy. The low correlation may be due 

to some variables which were not controlled in this study. Hence, based on the obtained 



result of this study, teachers can consider factors such as motivation more than self-efficacy 

in their EFL listening classes in order to get better results.  

      Furthermore, it is significantly remarkable that there is a strong, positive relationship 

between learners’ critical thinking and their self-efficacy (Ahmadzadeh Barforoush & 

Salimi Khorshidi, 2015). And self-efficacy beliefs are main factors for motivation 

development. Motivation plays a considerable role in the development of critical thinking 

skills (Artino, Anthony& Stephens, 2009). Myers (1992) asserts, lack of motivation is an 

obstacle to critical thinking development. In addition, self-efficacy helps to predict 

motivation and performance (Schunk, 1995). Furthermore, there is a strong relationship 

between self-efficacy and autonomy (Mojoudi & Tabatabaei, 2014) and there is a 

significant and positive relationship between critical thinking and autonomy (Elekaei, 

2013). In addition, learners’ autonomy level and their level of critical thinking significantly 

affect listening comprehension ability (Elekaei, Faramarzi & Heidari Tabrizi, 2016). 

Ghalami Nobar and Ahangari (2012) argue that CALL can be effectively employed to 

increase EFL learners’ motivation. Also, employing visuals improves students’ motivation 

(Karimi & Biria, 2014). And based on Thaiposri and Wannapiroon’s (2014) study, 

employing social network in language learning environments improves critical thinking. 

Furthermore, the findings of a study by Basaran and Cabaroglu (2014) have shown that 

using new technologies can improve self-efficacy perceptions of all language skills at basic 

levels. Also, using new technologies as educational technologies can significantly foster 

self-regulation ability of the learners (Naseri & Motallebzadeh, 2016). Also, using new 

technologies such as podcasts can significantly increase the language skills of students and 



enrich their oral skills as well as their vocabulary and grammar knowledge and enhance 

their motivation (Ashraf, Noroozi, and Salami , 2011; 

6).  

       Thus, in order to change or improve the negative self-efficacy feelings of learners in 

listening classes, teachers can use interesting materials rather than insist on traditional 

boring methods. Most young learners are interested in internet-based and mobile 

applications, so curriculum designers and teachers can use these tools for this purpose. 

Meanwhile, listening to authentic input with mobile applications may provide learners with 

flexibility in time and location, and give them a sense of freedom, which in turn increases 

their motivation; and motivation enhances self –efficacy (Basaran & Cabaroglu, 2014).  

To sum up, the results of this study indicated a positive correlation between listening 

comprehension, media literacy, critical thinking, self-efficacy, and motivation. In the other 

hand, as mentioned earlier, there are positive relationships among these factors and they 

can affect each other. Therefore, in order to improve listening comprehension of EFL 

learners, curriculum designers and teachers should involve authentic materials in the 

curriculum and reinforce media literacy to enable students to use authentic listening 

materials, because these materials enhance motivation, self-efficacy, critical thinking, 

autonomy, and create student-centered situation in which learners are responsible for their 

learning. In this way, they can improve listening comprehension of EFL learners. 

       In relation to future English learning, the present study suggests ways forward in 

implementing new technologies such as mobiles in general, and smart phones in particular, 

in the EFL learners’ curriculum. Teachers have the potential to provide a rich learning 

environment for their students through mobile phones. Facebook, YouTube, podcasts, 



Vodcasts, games, online dictionaries and so on are some examples of applications that can 

be used on mobiles and cell phones which can enrich the learning process, make the 

learning more enjoyable, and facilitate learners’ cognitive achievement. 

5.4. Implications  

The present research can help teachers and learners to have a better understanding of media 

literacy and English listening comprehension in Iranian EFL educational context. 

Furthermore, teachers can find new and better ways of teaching to introduce new sources of 

materials such as new media and social networks which learners may not know. These new 

sources create a pleasant context for teaching and increase students’ motivation, which 

based on the finding of the present study, strongly correlate with listening comprehension. 

Therefore, learners can have better comprehension with less difficulty. These new sources 

also help the retention of materials in learners’ mind, facilitate learning, and relieve the 

burden of teachers. As a result, they can be beneficial for both teachers and learners.  

The findings of this study can also have implications for curriculum development in 

the Iranian EFL context. Syllabus designers can include different new technologies such as 

using podcast and You Tube in their curriculum to influence students’ learning experience 

in a positive way. Learners can use these new technologies to improve their listening 

ability.  

       Furthermore, as the finding of the second research question revealed, there was a 

positive relationship between Iranian EFL learners’ listening comprehension and their 

critical thinking. Therefore, material designers may include activities in the syllabus to 



improve learners’ critical thinking. It can also be beneficial for teachers and teacher trainers 

to use critical thinking techniques in their teaching process including listening 

comprehension instruction to motivate  learners to organize their thoughts and to assert 

themselves coherently and rigorously in their oral activities, especially in their listening 

comprehension classes.  

      In addition, as the finding of the third research question showed, there was a strong 

positive relationship between Iranian EFL learners’ motivation and their listening 

comprehension. This implies that teachers and practitioners need to provide class activities 

or design assignments inclusive of motivation that would provide opportunities for learners 

to communicate with each other and practice their oral skills, especially their listening 

comprehension. 

5.5. Limitations and Delimitations 

There were several limitations in this study that should be noted for further research. First 

of all, finding 89 homogenous students with characteristics suitable for the purpose of this 

study was one of the main challenges.  

In addition, the participants were selected from among the students of a state university in 

Iran, and all of them were roughly at intermediate level of proficiency. Therefore, there 

might be limitations to generalize the results beyond their proper limit.  

      Furthermore, in the present study, the gender and age of the students were not taken 

into account. Also, the findings of the present study might have been affected by many 

other factors such as native language, students’ economical condition, cultural background, 



social factors and so on. This implies that care must be exercised in generalizing the 

findings.  

5.6. Suggestions for further research  

For researchers who are interested in conducting research in this area, the following areas 

are suggested:  

 This study was conducted on the relationship between media literacy and personality 

traits (critical thinking, motivation, and self-efficacy) with Iranian EFL learners’ listening 

comprehension. Therefore, further research can be conducted on the relationship between 

media literacy and other variables, for example, attitude, autonomy and so on with listening 

comprehension. Interested researchers also can conduct research on the relationship 

between media literacy and personality traits (critical thinking, motivation, and self-

efficacy) with speaking, reading or writing.  

       Moreover, the focus of the present study was on intermediate EFL learners of a state 

university in Iran; so other proficiency levels and other places were not considered. The 

same study can be repeated with participants at other proficiency levels or with participants 

at other places.  

       Furthermore, various types of motivation, self-efficacy, and media literacy were not 

considered in the present study. Therefore, other researchers can examine them.  

 In addition, the sample size in the present study was small. Therefore, this research can be 

duplicated with a larger sample.  



      And finally, in the present study, age and gender were not considered as variables. 

Therefore, interested researchers can take these variables into consideration.
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Appendices 

Appendix A: Michigan test of English language proficiency (MTELP) 

Name............................ 

Instruction: This part of the examination contains 100 problems, numbered 1-100. There 

are 40 grammars, 40 vocabularies, and 20 reading comprehension problems. The examiner 

will not explain any test problem. If you don't understand how to do the problems, raise 

your hand. Do not spend too much time on any one problem. Each problem counts the 

same. If you do not know the answer to a problem, you may make a reasonable guess. Each 

problem had only one correct answer. Work fast but carefully. You have one hour (60 

minutes) to answer all 100 problems. Fill in the circle on your answer sheet that 

corresponds to your answer choice. Do not write in this test booklet. 

GRAMMAR 
1. “Sorry I was late again this morning.” 
“Well, don't let it happen again. I expect……… you on time.” 

a. be              b. are           c. being                    d. to be 

2.“John’s remark was very strange.” 
“Yes. I was completely …………..by what he said.” 

a .amaze         b. amazing       c. amazingly          d. amazed 

3. “Why is Jane upset?” “She’s disappointed because her son's low test scores prevented----
-----------to the university.” 

a. him from being admitted                   b. him to admit 
c. to admit him                                      d. him from admitting 

4. “Do you know where Barb is?” “Strange……….. sound. She is in Timbuktu.” 
a .may it     b. as it may   c. like it may     d. does it 

5.“I understand you don't like opera.” “ ………... I go at least once a month.” 
a.on the contrast            b. In contrary           
 c. On the contrary            d. In the contrast 



6. “How did you decide what kind of car to Buy? “After all the alternatives, I chose the 
fastest car I could find.” 

a. considering from           b. considering           c. I consider     d. consider 

7. “Who did you invite to dinner? No one………than Frank and his family.” 
a. rather              b. except                     c. besides      d. other 

8. “Will you write my term paper for me?” 
“No. The only thing I can do is you write it.” 

a. are             b. being               c. to be                      d. help 

9. “Did Bob take the test?” 
“Yes. And ………….., he passed it easily.” 

a. Surprisingly           b. surprised         c. so surprising      d. by surprise 

10. “Why are you calling the weather service?” 
“I want to see how much rain……….. in Florida this month.” 

a. has there been    b. had been there          c. there has been      d.it has been 

11. “Jack is quite a scholar.” 
“Yes. In addition ………..Latin he also speaks Greek.”

a. to know             b. to knowing                  c. knowing              d. knows 

12. “Why is that building closed?” 
“The police are looking for a……….. bomb.” 

a. timing              b. timer                   c. timed             d. time 

13. “The teacher said the test would be easy.” “Despite, …………we'd better 
study hard.” 
a. what she said    b. she said it            c. she said          d. that she said 

14. “There’s a lot of traffic …………here!” 
“Yes. A lot of people here find it too crowded.” 

a. Live              b. living                  c. were living     d. lived 

15. “It’s really cold today!” 
“Yes, I didn’t want to get out of bed, ………..go outside.” 

a. even though    b. much less          c. aside from     d. not only 

16. “Is John a good student?” 
“He is,…………. an excellent student.” 

a. in most parts                                 b. for most parts 
c. for the most part                           d. in most of the parts 



17. “Has Jennifer ever been to Paris?” “No, but ……….. She’s going next week.” 
a. interestedly                           b. interested enough 
c. interesting enough                           d. enough interesting 

18.“What math class are you taking next term?” 
“My advisor recommended……….. Algebra II.” 
a. me to take                   b. to take                  c. me            d. that I take 

19. “What do you know about your new roommate?” “Well. She prefers tea 
………….coffee.” 

a. than                     b. to                     c. as                      d. instead 
20. “Was Jack wearing a seat belt?” “Yes. He would have………….. without it.” 

a. been injured   b. injured              c. been injure       d. injure 

21. “Are you coming to the party?” 
“I’m not sure. But there’s a good chance……… there.”

a. we are               b. of us                  c. of our being      d. we would be 

22. “What did the paper say about the president’s plans for next week?” “He 
……………to South America then.” 

a. will be fly         b. has flown           c. is flown             d. is to fly 

23. “What are they talking about?”“ They are discussing problems…………… the 
budget.” 
a. concerning        b. concerning to       c. concerned          d. concerned to 

24. “Do you think John is smart?” “He is ………….can be.” 
a. more clever as   b. as clever as     c. more clever than   d.so clever he 

25. “Do you like frog’s legs?” ………“them. I don’t really know.” 
a. Never trying                                             b. Not to have tried 
c. Never having tried                                   d. Never had tried 

26. “Did the painter say when he would finish the work?” “No. he………. to 
tell me.” 

a. yet has           b. has yet                      c. hasn’t yet                 d. yet hasn’t 

27. “Was the test long?” “Yes, John was the only one……….. it.” 
a. to finish          b. finished               c. could finish                  d. has finished 

28. “Why did Johnny buy that fumy looking shirt?” “That’s one of …………..that 
teenagers like this year.” 

a. style            b. styles                    c. the styles               d. the style 



29............”Are there any dinosaurs living now?”
“Oh. No. They have for millions of years.” 

a. been made extinct                      b. been extinct                       
c. extinct             d. been extinct 

30. “Why didn’t they buy the vase?” 
“It was too expensive………… it was on sale.” 

a. however                     b. despite                     c. even               d. although 

31. “Have you been to Chicago recently?” “No. not since………. here last 
May.” 
a. moving             b. I move               c. I had moved            d. I had been moved 

32. “I couldn’t take the history class I wanted last semester.” “Why didn’t 
you talk to your advisor? She……….able to help you get in.” 

a. wasn’t          b. might have been   c. might be              d. couldn’t have been 

33. “Is this Mary’s original copy of the letter?” “No. it’s the …………..one.” 

a. rewrote           b. rewritten             c. rewrite            d. rewriting 

34.“The reservations weren’t made on time.” “Sorry. The computers were 
down; it ………...” 
a. couldn’t be helped                    b. didn’t help 
c. couldn’t help                             d. wasn’t helped 

35. “What point does Ganger make in her Book?” 
“She says that snakes are perceived …………being evil in some societies.” 

a. of                    b. by                  c. as                   d. like 

36.” traffic should we do this?” “It should be done………. we did it 
yesterday.” 
a. the same way as                              b. as the same way as 
c. as the same way than                      d. as the same way 

37.“Is your new house large?” “Not really, but………….. to this apartment; it seems 
large.” 
a. comparing          b. in comparing      c. compared        d. by comparing 

38. “All these desserts look delicious.” “Yes, but…….. the pie looks the best.” 
a. of them          b. of them all         c. from them         d. from all 

39. “Is it hard to get around because you don’t have a car?” “Not since I got 
used …………the bus.” 

a. to riding             b. to ride                  c. riding               d. ride 



40. “What did John do after he fell?” “He kept running……………. his pain.” 
a. even though       b. unless             c. however              d. despite 

VOCABULARY 

41. “Sally said she would paint the house for a ……………fee.” 
a. formulaic            b. miniature         c. superfluous        d. nominal 

42. “No one can visit her because she has a very …………..disease.” 
a. intoxicating          b. contagious     c. corporal              d. exasperating 

43. “He tried to explain how he felt. But he was unable to……………. his true 
feelings.” 
a. articulate                 b. evolve               c. inhibit                d. inflict 

44.“That popular magazine has many .” 
a. denominations     b. prescriptions    c. subscribers         d. spectators 

45. “John tried to eat a large piece of meat too fast and began to … on it.” 
a. exploit               b. lash                   c. gauge              d. choke 

46. “Jane is a very …………..student.” 
a. eventual                b. foregoing           c. conscientious   d. admissible 

47. “Jenny is…………… of the mistakes of others.” 

a. tolerant   b. benevolent      c. cordial          d. cooperative 

48. “Frank to travel the world.” 
a. conspires                  b. inspires          c. asserts          d. aspires 

49.”Those two countries have always the……….. location of their shared border.” 
a. disputed                 b. dissented             c. dissolved        d. declined 

50. “He received a silver …………for winning the contest.” 
a. trophy                  b. technique                c. chasm            d. grant 

51. “Inflation has risen in …………..years.” 
a. current                 b. recent                     c. the latest          d. the last 

52. “No one knew what to do because his instructions were so…………..” 
a. unconscious       b. precarious              c. ambiguous        d. restrictive 

53. “The noise of the traffic is a real ………….when I’m trying to study.” 
a. epidemic           b. outburst                  c. nuisance           d. fragment 



54. “After Eric had run the race. His shirt was ………..sweat.” 
a. overcome by         b. reinforced with         c. invaded by     d. saturated with 

55. “He took a second job to ………….his income.” 
a. engender          b. augment                  c. exploit               d. hasten 

56. “Bill’s teachers…………. him as a troublemaker.” 

a. regard            b. remind             c. conclude               d. measure 

57. “Because John didn't take good care of himself, it was…………. that he would 
get sick.” 
a. invariable             b. notorious                 c. inevitable             d. conclusive 

58. “He said it would never work, that all our efforts had been…………” 
a. distracted           b. vacant                   c. futile            d. convertible 

59. “Jane was……….. that an unqualified person got the job.” 
a. infected          b. beset              c. bold               d. resentful 

60. “Don’t use that airline. Its safety record is…………” 
a. brazen         b. appalling               c. terminal              d. existential 

61. “Fred bought his new car on…………. quickly and without thinking.” 
a. impulse       b. expectation             c. prejudice          d. reaction 

62. “They did not believe the candidate’s…………..” 
a. apertures      b. assertions                c. imperatives             d. resumptions 

63. “Bill just doesn't fit in here: he's like……………”
a. a bird in the hand                        b. a fish out of water 
c. a fly in the ointment                   d. water on a duck’s back 

64. “When Helen told me she was mad at her boss, I asked her not to do anything 
…………..” 

a. incidental           b. distorted            c. crucial           d. drastic 

65. “The old man’s health was improving. But then some ………….developed.” 
a. complications     b. implications      c. terminations           d. conclusions 

66.“John couldn’t say a word: he was………. by the shocking news.” 
a. jammed              b. clamped              c. stunned             d. clenched 



67. “When we heard the criminal was released from prison we felt nothing but 
……………..” 
a. infection          b. revulsion                 c. combustion                  d. restriction 

68. “They didn’t finish the project in time though they had………….. three weeks 
to it.” 
a. accused            b. adhered                    c. aggregated                 d. allotted 

69. “Because so much wheat has been sold to other countries, local supplies 
are……………” 
a. expanded           b. depleted             c. apprehended              d. preoccupied 

70. “Jane wasn’t driving carefully, and had a………… when she almost crashed 
into a truck.” 
a. last call             b. look out               c. knock out          d. close call 

71. “Scott………….. his success to luck.” 

a. attributes       b. contributes          c. concedes                d. attests 

72. “The teacher told Sue her comments were interesting but not…………….” 
a. stimulating      b. synthetic             c. relevant              d. peripheral 

73. “The papers were easy to find because the files were…………. organized.” 
a. progressively               b. intimately               c. ironically              d. meticulously 

74."If you pay for the movie, I’ll……… for dinner.” 
a. snap                b. sprout                c. spark                  d. spring 

75. “The politician told ………..lie.” 
a. a dense           b. a sundry            c. and outright               d. a snug 

76. “That scale isn’t correct. It needs…………...” 
a. cohesion          b. calibration       c. resignation                   d. approximation 

77. “We hope that increasing the size of the police force will act as a-----to 
crime.” 

a. deterrent          b. contraction      c. suspension               d. deficiency 

78. “When he parked his car in our driveway, he………. our property rights.” 
a. restrained          b. penetrated        c. infringed on              d. invested in 

79. “The boy didn't fall even though he was  ………….on the edge of the cliff.” 
a. peering              b. presiding          c. perceived             d. poised 



80. “From her accent he…………. that she was from Canada.” 
a. deduced               b. evoked                  c. incurred               d. implied 

READING COMPREHENSION 

Like all growing plants, the potato is a product of the seamless cooperation of sun, soil, 

temperature and water. However, while potatoes thrive on moisture, so, too, does the 

potato's worst affliction, late blight. After attacking and blackening the leaves, 

phytophthora infestans spores move down the stem, eventually reaching and rotting the 

tubers in the ground. Even those potatoes harvested and stored may carry the fungus and be 

wiped out. 

The search for the cause of the blight that ruined the Irish plants in the 1840's and the 

Polish plants in 1980 preoccupied researchers for years. M. J. Berkeley, a 19thcentury 

naturalist, first recognized that the fungus appearing on the potato plants in 1845 in Ireland 

and elsewhere was not the result of the blight but the cause. Working in Germany, another 

scientist Heinrich Anton de Bary, proved Berkeley's theory by identifying the fungus as an 

outgrowth on the host. It took another hundred years. However, before the mystery of the 

origin of the fungus was solved, and the pathogen itself was traced to central Mexico. Late 

blight has traditionally been held in check with costly chemical fungicides. Unfortunately, 

for many farmers, the chemicals are too expensive, if a valuable at all. Therefore today, 

identifying or creating blight-resistant potato species is the major goal of agricultural 

researchers interested in late blight. 

81. Where does late blight begin? 

a. in the stems of potato plants           b. on the leaves of potato plants 
c. in potatoes in the ground                d. in potatoes that are being stored 



82. M. J. Berkeley is known for… 

a. Discovering the cause of late blight. 
b. Finding a treatment for late blight. 
c. Understanding that the fungus was a result of late blights. 
d. Recognizing that the blight in Ireland was the same as the blight in 
Germany. 

83. The work of Heinrich Anton de Bary supported the theory that … 

a. Blight was a disease caused by potatoes. 
b. Late blight caused a fungus. 
c. The cause of late blight was a fungus. 
d. German potato blight and Irish potato blight had different causes. 

84. Where did the fungus come from originally? 

a. Ireland         b. Poland                c. Germany                d. Mexico 

85. According to the passage, current research is primarily aimed at … 

a. Finding types of potatoes not so affected by late blight. 
b. Developing more effective chemical fungicides to fight late blight. 
c. Developing less expensive chemical fungicides to fight late blight. 
d. Discovering the cause of phytophthora intestines. 

A little more than a hundred years ago, a number of European scholars began to record 

stories being told in peasant cottages and compile them into the first great collections of 

European folk tales. Written evidence exists to prove that the folk tales they recorded 

existed long before then. 

Though. Collections of sermons from the 12th to the 15th century show that medieval 

preachers knew of some of the same stories as those recorded by the 19th century 

folklorists. 

The collections of folk tales made in the late 19th and early 20th centuries provide a rare 

opportunity to make contact with the illiterate masses who have disappeared into the past 

without leaving a trace. To reject folk tales as historical evidence because they cannot be 



dated and situated with precision like other historical documents is to turn one's back on 

one of the few points of entry into the previous centuries. But to attempt to penetrate that 

world is to face a daunting set of obstacles. The greatest of which is the impossibility of 

listening in on the story tellers. No matter how accurate they may be. The versions of the 

tales recorded in writing cannot convey the effects that the storytellers must have used to 

bring the stories to life: the dramatic pauses. The sly glances. The use of gestures to set 

scenes, and the use of sounds to punctuate actions. All of those devices shaped the meaning 

of the tales, and all of them elude the historian. He cannot be sure that the limp and lifeless 

text he holds between the covers of a book provides an accurate account of the performance 

that took place in earlier times. 

86.The author believes that written versions of folk tales… 

a. changed dramatically from the 19th to the 20th century. 
b. are valid historical documents. 
c. show how illiterate the masses were before the 19th century. 
d. should be rejected as historical evidence. 

87. What problem of folk tale collections does the author discuss? 

a. There is no way to tell which version of a story is the original version. 
b. They contain historical inaccuracies. 
c. They are used as historical evidence. 
d. They don’t preserve the original performance style of the storytellers. 

88. The author’s main purpose in this passage is to… 

a. criticize historians who use folk tales as historical documents. 
b. argue that folk tales are authentic historical documents. 
c. convince readers that modern versions of folk tales are probably not the 
same as the originals. 
d. explain why historians must study the illiterate masses of the past 

89. According to the passage. Peasant folklore was recorded by… 



a. 19th century folklorists.                                              b. 19th century preachers. 
c. historians in the 12th to 15th centuries.                      d. 19th century peasants. 

90. The author talks about “limp and lifeless” texts because… 

a. The original texts have been damaged. 
b. The texts do not reveal how the storytellers presented their folk tales. 
c. Some of the texts are no longer relevant to historians. 
d. The texts provide and accurate account of life in earlier times. 

Bioacoustics is a field that cacophony of sound emanating from the animal kingdom. Using 

the equipment adapted from the sound recording industry and the military bio acousticians 

are learning how creatures use sound in mating, socializing, and staking out territories. The 

work of Eugene Morton of the National Zoological Park exemplifies the interests of 

scientists in thisfield. He has shown that most animals warn others away with a harsh. 

Lowpitched growl. The reason seems to be that deep. Low frequency sound suggests 

bigness, in the same way a bass drum sounds mightier than a snare drum. Conversely, he 

has found that animals use high-pitched sounds to show amiability or submissiveness. A 

pocket mouse. For example, signals appeasement with a whining squeal. A rhinoceros 

rumbles when hostile. But whistles when feeling friendly. 

Morton and other scientists owe such findings to the sonograph, the device that helped 

launch bioacoustics in the 1950’s Developed for use in creating human voiceprints and 

submarine identification. The sonograph converts sound waves in the atmosphere into 

electrical signals. The signals drive a stylus. Which makes a two dimensional "picture" of 

sound on paper. Using the sonograph, Morton has found that although a bird's warning 

chirp and a dog's growl sound dissimilar, pictures of their sounds are much alike. Both 

reveal a low overall frequency and broad bandwidth; the sonogram looks like a thick, black 



bar. At the opposite end of the sound spectrum is the thin lined sonogram representing an 

animal's friendly call, a high tone that makes the producer seem smaller and unthreatening. 

Using sonograms and sophisticated computers. Bioacousticians are scrutinizing everything 

from cricket chirps to lion roars to learn more about why an animal makes particular sounds 

in particular situations. 

91. What is the importance of the sonograph in biacoustice? 

a. It creates human voiceprints. 
b. It sends electrical signals. 
c. It helps scientists compare animal sounds. 
d. It allows the identication of submarines 

92. The original purpose of sonographs was to … 

a. identify submarines. 
b. compare the sounds of birds and dogs. 
c. warn threatening animals away. 
d. learn more about how animals use sound. 

93. What does a sonograph do? 

a. It decreases the frequency of sounds. 
b. It makes sounds louder so scientists can study them. 
c. It creates sounds like animals make. 
d. It makes a visual record of sounds. 

94. According to the passage. What does research show about large animals? 

a. They may make high pitched sounds to show they are in danger. 
b. They may make low pitched sounds to show they feel friendly. 
c. They may make high pitched sounds to show they feel friendly. 

d. They may have difficulty making high-pitched sounds.

95. The research mentioned in the passage suggests that low-pitched sounds 
made by an animal … 



a. may mean the animal feels relaxed. 
b. indicate the animal is bigger than a bird. 
c. do not appear on a sonogram. 
d. may mean the animal is giving a warning. 

Printers use the term broadside to refer to a large piece of paper printed on one side. In 

military language, it means an attack with all one's forces. Dudley Randall invoked both 

these senses of the word when he established the Broadside press in 1965. Randall was a 

librarian and poet in Detroit when he began the press with his personal savings as a way to 

copyright the words to his ballad about a 163 racial incident in which whites killed three 

Black children. The poem was printed ad a broadside. 

"By creating the Broadside press, the most successful poetry institution in the history of 

African American literature. Randall created something that had previously not existed in 

the United States- an organization that would publish the works of Black poets, “explains 

Professor Melba Boyd, a poet and former press editor. Historically, work by Black poets 

had been criticized for emphasizing political issues and not using the traditionalpoetic 

forms of the white literary establishment. Thus, Black poets had found it difficult to get 

published. 

Boyd is producing a film documentary that will present Randall's biography as well as his 

poetry. Randall served as general editor of the press from 1965 to 1977. In the mid-

seventies. Sky- rocketing printing costs and the closing of many small bookstores to whom 

he had extended credit left the press in financial straits. Randall then sold the press and 

slumped into a depression. But in the 1980's. He revived community support for the press 

through the Broadside Poets Theater. Boyd hopes her documentary on Randall will 

introduce more people to African American literature. 



96. According to the passage, the Broadside press is most famous as a 
publisher of… 

a. criticism of traditional white poetry. 
b. biographies of famous African American poets. 
c. poetry written by African Americans. 
d. African American documentaries. 

97. Who paid the costs to start the press? 

a. An organization of black writers’                  b. Dudley Randall 
c. Professor Boyd                                              d. Many small bookstores 

98. According to Professor Boyd. What significant change occurred because 
of the Broadside Press? 

a. black poets returned to traditional poetic forms. 
b. Historical works about African Americans began to appear in print. 
c. The Black literary establishment began to emphasize political issues. 
d. It became easier for Black poets to get their work in print. 

99. What happened to the Broadside Press in the 1980’s? 

a. It was renamed the Broadside Poets theater. 
b. It moved into a different community. 
c. It regained popular support. 
d. It helped support small bookstores during a depression. 

100. What did the Broadside Poets Theater do? 

a. helped get support for the Broadside Press 
b. led Randall into a personal depression 
c. led the Broadside Press into financial difficulties 
d. supported many bookstores in the community 



Appendix B 

Media Literacy Questionnaire

Items of the MLSS (Media Literacy Self- assessment Scale) 

questions 
Agree 
100% 

Agree 
75% 

Agree 
50% 

Agree 
25%

Agree 

0% 

M-1-a   I can understand different types of 
media (e.g. visual media, audio media) and 
their principles. 

     

M-1-b   I can understand how to operate 
media. 

     

M-1-c   I can understand the content that 
media convey.

     

M-4-c I can comply with the intellectual 
property rights of media use.-2-a    I can be 
familiar with the operational functions of 
media equipment to broadcast the learning 
content.

     

M-2-b    I can use different media 
technologies to store/backup the content.

     

M-2-c   I can discuss with others the content 
that media display.

     

M-2-d    I can select appropriate media to 
edit the messages that I want to convey.

     

M-3-a    I can use media to carry out daily 
learning.

     

M-3-b   I can use media appropriately to 
convey ideas (e.g. use a camera to record 
events). 

     

M_3_c I discuss the displayed contents of 
media with others. 

     

M-4-a I possess the accurate understanding 
of media use. 

     

M-4-b I can cherish and conserve media 
equipment. 

     

M-4-c I can comply with the intellectual 
property rights of media use. 

     



Appendix C 

Critical Thinking Questionnaire 

Here are 30 statements. Simply read each description and click on the box to indicate how 

often you do it. The choices are:  

� Never  

� Rarely  

� Sometimes  

� Often  

� Always  

1. I make notes on the important elements of people's arguments or propositions (e.g. the 

topic, issues, thesis and main points).  

� Never � Rarely � Sometimes � Often � Always  

2. I test the assumptions underpinning an argument or proposition.  

� Never � Rarely � Sometimes � Often � Always  

3. I state my reasons for accepting or rejecting arguments and propositions.  

� Never � Rarely � Sometimes � Often � Always  

4. I put material I have read or seen into my own words to help me understand it.  

� Never � Rarely � Sometimes � Often � Always  

5. I distinguish between facts and opinions.  

� Never � Rarely � Sometimes � Often � Always  

6. I double-check facts for accuracy.  

� Never � Rarely � Sometimes � Often � Always  



7. I check other people's understanding of issues. 

� Never � Rarely � Sometimes � Often � Always  

8. I search for parallels and similarities between different issues.  

� Never � Rarely � Sometimes � Often � Always  

9. I use a set of criteria against which to evaluate the strength of the argument or 

proposition.  

� Never � Rarely � Sometimes � Often � Always 

  

10. I summarize what I have heard or read to ensure I have understood properly.  

� Never � Rarely � Sometimes � Often � Always  

11. I break down material so that I can see how ideas are ordered and raised.  

� Never � Rarely � Sometimes � Often � Always  

12. I assess the credibility of the person presenting the material I am evaluating.  

� Never � Rarely � Sometimes � Often � Always  

13. I play devil's advocate in order to improve my grasp of an argument or proposition.  

� Never � Rarely � Sometimes � Often � Always  

14. I set aside emotive language to avoid being swayed by bias or opinionated statements.  

� Never � Rarely � Sometimes � Often � Always  

15. I evaluate the evidence for an argument or proposition to see if it is  

strong enough to warrant belief.  

� Never � Rarely � Sometimes � Often � Always  

16. I explore statements for ambiguity to ensure I do not misconstrue their meaning.  

� Never � Rarely � Sometimes � Often � Always  



17. I challenge proposals and arguments that appear to lack rigour.  

� Never � Rarely � Sometimes � Often � Always  

18. I weigh up the reliability of people's opinions.  

� Never � Rarely � Sometimes � Often � Always  

19. I ask questions to reinforce my understanding of the issue.  

� Never � Rarely � Sometimes � Often � Always  

20. I establish the assumptions that an argument rests upon.  

� Never � Rarely � Sometimes � Often � Always 

  

21. I draw conclusions from data I have analyzed in order to decide whether to accept or 

reject a proposition or argument.  

� Never � Rarely � Sometimes � Often � Always  

22. I solicit input from other people to broaden my understanding of a subject.  

� Never � Rarely � Sometimes � Often � Always  

23. I analyze propositions to see if the logic is sound.  

� Never � Rarely � Sometimes � Often � Always  

24. I set aside my prejudices to evaluate arguments in a dispassionate, objective way.  

� Never � Rarely � Sometimes � Often � Always  

25. I distinguish major points from minor points.  

� Never � Rarely � Sometimes � Often � Always  

26. I look for what isn't there rather than concentrate solely on what is there.  

� Never � Rarely � Sometimes � Often � Always  



27. I reach my own conclusions rather than let myself be swayed by the opinions of others  

� Never � Rarely � Sometimes � Often � Always  

28. I research a subject to enhance my understanding.  

� Never � Rarely � Sometimes � Often � Always  

29. I establish the underlying purpose of an argument or proposition.  

� Never � Rarely � Sometimes � Often � Always  

30. I consider new information to see whether I need to re-evaluate a previous conclusion.  

� Never � Rarely � Sometimes � Often � Always  



Appendix D 

English Listening Comprehension Motivation Scale 

The following statements are about your own attitudes, concepts, or situations of learning 

English listening comprehension. Please circle the scales in terms of how well the 

statements reflect your actual experience, thoughts, and feelings when you when you are 

learning listening comprehension.  

Directions: Please respond to the following questions using the scale provided:  

(1) Strongly disagree (2) disagree (3) neutral (4) agree (5) strongly agree  

1. I like English listening materials that can arouse my interest in learning.  

                                                              1 2 3 4 5  

2. I do not like to develop English listening comprehension because it makes me too much 

time.  

                                                              1 2 3 4 5  

3. I think that the person who has great ability in English listening can find a well-paid job 

more easily.  

                                                           1 2 3 4 5  

4. I often feel bored when learning English listening comprehension.  

                                                          1 2 3 4 5  

5. In order to improve my English listening comprehension, I will try to do the homework 

well and often spend time practicing it.  



                                                                1 2 3 4 5  

6. I often feel nervous and uncomfortable when learning English listening comprehension.  

                                                                1 2 3 4 5  

for example, English program in the radio, English listening materials and tapes, CDs, 

and various English listening comprehension examinations.  

                                                               1 2 3 4 5 

8. I like to learn English listening comprehension because it is very important, and I feel 

confident of learning it well.  

                                                          1 2 3 4 5  

9. I think that English listening comprehension will not be helpful to me in the future.  

                                                         1 2 3 4 5  

10. I like to know the culture and customs of other countries, and often feel excited about 

getting new knowledge and information in English listening comprehension.  

                                                         1 2 3 4 5  

11. I am often unable to concentrate on the content of the materials when practicing English 

listening.  

                                                       1 2 3 4 5  

12. I attend English comprehension classes in earnest because I want to develop my 

listening skills and ability in order that I can use it in future.  

                                                      1 2 3 4 5  

13. I often actively show my ability in English listening and speaking in class, and I know I 

can perform very well.  



                                                                   1 2 3 4 5  

14. I believe that I can learn English listening comprehension very well as long as I make a 

great effort.  

                                                                  1 2 3 4 5  

15. I have a sense of achievement when I perform better than others in English listening 

comprehension class.  

                                                                 1 2 3 4 5  

16. Because my English is poor, I do not like to attend English listening comprehension 

classes.  

                                                               1 2 3 4 5  

17. My purpose of developing the ability in English listening comprehension is to get good 

grades in tests and to receive compliments of my teachers and my parents.  

                                                              1 2 3 4 5  

18. If I am the only person that can answer the teacher's question, I feel excited.  

                                                            1 2 3 4 5  

19. I hope I can perform better in English listening comprehension than others.  

                                                           1 2 3 4 5  

20. When I can easily and smoothly understand English by listening, I feel satisfied and 

have a great confidence.  

                                                           1 2 3 4 5  

21. I hope the teachers and the classmates can notice that my English listening 

comprehension is better than other students.  

                                                                1 2 3 4 5  



22. After finishing taking English listening comprehension courses, I will not listen to the 

relevant materials anymore.   

                                                               1 2 3 4 5  

23. I do not like hard English listening materials because those make me feel anxious.  

                                                               1 2 3 4 5  

24. I would like to learn English listening comprehension well because I want to make 

friends with English speakers and hope to be able to go abroad for advanced study in 

the future.  

                                                                1 2 3 4 5  



Appendix E 

A Questionnaire on EFL Learners' Self-efficacy about Listening Skill

Strongly 
Agree 
�

Agree 
�

No 
idea 
�

Disagree 
�

Strongly 
Disagree 
�

Strongly 
Agree 
�

1) I have a special ability for 
improving listening skill.  

      

2) In a listening practice, although I 
understand almost every word, the 
big problem is that I do not have the 
ability to keep all of them in my 
mind.  

      

3) I have the ability to concentrate on 
the content to which I listen.  

      

4) I believe that my proficiency in 
listening skill will improve very 
soon.  

      

5) I am sure that if I practice 
listening more, I will get better 
grades in the course.  

      

6) I can understand the tape in 
listening classes better than other 
students.  

      

7) I cannot understand an English 
film without English subtitles.  

      

8) No one cares if I do well in 
listening course.  

      

9) My listening teacher thinks that I 
am smart.  

      

10) My classmates usually get better 
grades than I do.  

      

11) Even if the listening practice in 
the class is difficult and I cannot 
understand it completely, I can find 
a strategy to answer most of the 
related questions.  

      

12) I am very stressful during the 
listening class.  

      

13) I enjoy doing listening practice, 
when the speaker speaks fast.  

      

14) I enjoy doing listening practice 
with a proficient partner.  

      



15) I am one of the best students in 
listening course.  

      

16) When I am doing a listening 
practice with a tape at home, it is not 
important that how difficult it is 
because I repeat it so much that I can 
understand it.  

      

17) I enjoy meeting tourists because 
I can understand them well.  

      

18) The more difficult the listening 
practice it is, the more challenging and 
enjoyable it is.  

      

19) In the listening class, when the 
teacher asks a question I raise my 
hand to answer it even if I am not 
sure about it.  

      

20) Women are more proficient than 
men at listening skill.  

      



Appendix F 

Listening test 

TOEFL® Listening: Lecture 1 

In this section, you will hear academic lectures. In the exam you will hear each lecture once 

before you look at the questions.  

Listen to the lecture about the poet Sylvia Plath. Take notes while you listen. Then answer 

the questions. Read all the questions before you start listening. You should listen to the 

audio twice.  

1. The Bell Jar was 
  

A) About her father 
B)  Her first novel  
C) A very successful collection of poems  
D) Her last poem  

2. Sylvia Plath’s ‘Collected poems’ 
  
A) Won the Pulitzer Prize twenty years after it was published  

B) Were written during the last year of her life  

C) Won the Pulitzer Prize in 1982 

D) Were never published  

3. Sylvia’s husband  

A) Made movies  

B) Died in 2003 

C) Was also a poet  

D) Had a movie made about him 



  
4. Susan Bassnett thought Sylvia’s work  

A) Was about her husband  

B) Wasn’t very good  

C) Was about work life  

D) Was of great interest to women  

5. Sylvia’s brother  

A) Was two years older than her 

B) Was born two years after her 

C) Was a professor at Boston University 

D) Was a highly educated academic  

6. Sylvia Plath’s time at college was difficult because  

A) She got bad grades 
B) She won a scholarship  
C) Boys didn’t like her  
D) She was short of money  

7. In 1953 Sylvia 
  
A) Left New York to get a job as an editor  

B) Rejected an offer to teach creative writing  

C) Worked as a guest editor in New York 

D) Returned to new York because she was depressed  

8. What does the lecturer imply when she says “Very few modern poets have captured the 
popular imagination as much as Plath”  

A) Plath was able to understand the hopes of ordinary people. 

B) Plath has become very popular 

C) It is unusual for a modern poet to become popular with ordinary people.  

D) Plath’s writing was about modern people and their imagination.  



9. What does the lecturer imply when she says “This domineering father figure became a 
common theme that recurred throughout Plath’s writing.”  

A) The image of her father appears in many of her poems. 

B) Plath often wrote of her love for her father.  

C) Plath writings were dominated by the image of her father.  

D) Plath’s father often told her what to write about.  

10. Which THREE sentences best summarise the passage?  

A) What's remarkable about Plath's work is that it addresses many women's issues that were 

ahead of her time. 

 B) Plath's father was one of her guiding influences and he supported and mentored her 

until he died in 1940. 

C) Plath's early life was spent living happily by the sea with her mother who had a part time 

job to support the family.  

D) The real significance and the greatness of work was never recognized within in her 

lifetime. E Plath's academic path to success was secured by winning an early 

scholarship. After this she never looked back. F Plath's work reflects the many of the 

personal difficulties that she had whilst growing up and later as a wife and mother.










